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Minneapolis Pub\1:1c Schools

The Bryant-Anthony-Ramsey (B-A-R) Project:
An Evaluation e
R I L ’ B 2 . .
e Bryant-Anthony-Ramsey (B~A=-R) Project was funded for
two years by the Minneapolis Foundation and. the Minneapolis

. Public Schools. It was part of a larger study on-racism also . "]
fundqd by the Minneapolis Foundation for one year. The project ° ‘ v/
began in the fall of 1973 and will contimue until June of 1975. /

‘ Bryant, Anthony and Ramsey are three junior high schools
in the West Area of Minneapolis tHat are part of a desegregation
plan which began in September, 1973. Bryant had a minority
enrollment of 43%, Anthony had & minority enrollment of 2%,
and Remsey had & minority enrollment of 12%. Under the desegre=
gation plan, these percentages will become more equal,

_ The B-A-R Project was a community involvement project,

designed to help the Bryant, Anthony and Ramsey people become

1ly involved in the desegregation effort. Its objectives
indluded developing community awareness, fostering support for
the B=A-R Project, developing support for desegregation, teaching
skills to persons interested in desegregation and/or community
involvement, fostering positive feellngs toward the expanded
commnity and reducing racism. To accomplish those objectives,

- . workshops were held, activities were sponsored, meetings were

conducted and various B-A-R groups formed.

The evaluation was conducted by means of questionnaires, R
visits, observations and interviews. The groups involved
included the B-A-R Advisory Commiteee, the B-A-R student groups,
.the schaol staffs, the workshop participants and those people ‘ .
who attended B-A-R community meetings. , . $

All groups became aware of the B-A-R Project during 1973-7k.
Most groups supported the B-A-R Project and most groups supported
the Mipneapolis desegregation plan. The school. staffs were the
least supportive of the Bryant-Anthony-Ramsey desegregation plan.
Workshop participants were very supportive of desegregation,
learned meny useful skills and supported.the B-A-R Pro,jei\.t.
Awareness-of the expanded commnity grew and interaction was
encouraged.

~

- It was recommended that the B-A-R Project continue its
efforts in 1974-=75. It was also recommended that four day

workshops be dropped in fa¥or of mini-workshéps of one day .

or less. It was hypothesized that shorter workshops, offered o

more often, would involve more people in the B-A-R Project.

The first year's project involved dommunity, students and some
school staff. The second’ yeair should be helpful in .involving

larger numbers of people. ' ’

N ot
’

September 1974 . Reésearch and Evaluation Department
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Minneapolis 1lic Schools

. The Bryant-Anthony-Ramsej\ (B-A-R) Project:
. An Evaluation

The Bryant-Anthony-Ramsey (B-A-R) Project is a desegregation/
integration project aimed at assuring a smocth transitiog from a pre- ‘
dominately segregated school environment to a desegregated or integrated
environment. The Bryant, Anthony, and Ramsey Junior High Schools a.re
paz'tic;-ipmts ina desegregation effort that is one part of an overall
desegregation plan of the Minnea.pblis Public Schools.

As part of thi% total program to improve the racial balance of
all schools in the Minneapolis Public Schools, Bryant, Anthony and Ramsey
Junior High Schools are involved in & unique plan. This plan involved the
redrawing of attendance areas and the restructurihg of age group pa.tterna":
Anthom' s attendance area moved east and north and took in some new ele-
men‘t,ary feeder schools. Bryant's attendance area moved south and involved
some different elementary feeder schools. Antlhomr and Bryant will be

7th and 8th grade centers and Ramsey will be the 9th grade center for the

total area.

Because Bryant and Anthony will be 7th and 8th grade centers and
because they are the feeder schools for the new gth grade center at
Ramsey, the three schools are part of one larger, expended commnity.
This ?ryant-Anthoxv-Ransey(B-A-R) community is the area of c;ncern for
the B-A-R project.

The B-A-R Proposal
Because desegregation efforts are cémmunity concerns and because

commnity support (or lack of eommunity support) can have e great impact
on the success of any desegregation effort, the B-A-R proposal was developed.
The B-A-R proposal describes a community involvement model vhich assumes
that schools ©an be as strong and as effective as cdmmmity efforts wish
to make them. Since parents, students, teachers, staff and other comruni ty
adults are all members of this expo.nded community, the praposa.l attempts
to reach and involve these various elements of the B~A<R community

The B-A:R proposal was developed indearly 1973 and became part of
a larger study to combat racism in the public schools of Minneapolis.

6




The B-A-R Project (and the Racism Project) were funded by the Minneapolis
Foundation. The B=A~R Proposal was funded for two years and the Racism
proposal for one year of planning and development.

The individual schools of Bryant ,' Anthony, and Ramsey were given
funds by the Minneapolis Public Schools for staff development and human
relations training. However, the community involvement plans were beyond
the scope of the staff development budgets. Therefore the B-A-R community
involvement proposal was developed and funding was sought from the
Minneapolis Foundation.

The Minheagolis Foundation
The Minneapolis Foundation is & public community foundation. While
it has nationwide interests, its major concerns are in the Twin City

metropolitan area. Some of the concerns of the Minneapolis Foundation are:

(1) to support voluntary social agencies on the basis of their
demonstrated quality, flexibility and excellence.
(2) to support new ventures which show a great deal of promise
and are directed to community needs.
The Minneapolis Foundation reviewed the B-A-=R proposal and agreed
to fund it for a sum of $34,350 each year for two years. The funding
was awarded because the B-A-R Project represented a creative plan to
involve community persons as they cooperatively work to achieve some common
goals. o .

The B-A-R_CoOmponents

The B-A-R proposal dealt mainly wifh the community. Howevér, this
. B=A<R community was defined broadly to include not only parents and adults,
but students, school staffs and all residents of the Bryant, Anthony,
and Ramsey area. '

The imyolved B-A~R groups fell into five main categories. These five
groups, which were the focus for B-A-R activities, were: (1) the B-A=R
workshop participants, (2) the B-A-R student groups, (3) the B-A-R
Advisory group, (4) the school staffs and (5) other school and community
groups .

The major thrust of the first year of the B-A-R Project was devoted
to the sponsoring of two’ workshops. One: of these workshops took place
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in the fall of 1973 and one took place in the spring of 1974. The parti-
cipants in the first workshop served as leaders and trainers in the
second workshop. Because the workshops were the major focus of the .
first year of the B=A=R Project, a separate section will be devoted to their
description, assessment and results. Other activities carried out through
the B-A=R coordinator and the B-A-R office will also be de;cribed and
assessed. - .

Progress toward the project goals for each of the main groups of
the B=A=R Project was assessed by means of a quentionnnirei Each of the
groups was also visited several times by the evaluator. Minutes were
kept of the advisory group meetings and activities were listed and
described as they occurred. The student groups and the schools were
visited several times and these groubs were assessed with a questionnaire
in April. A sample of community people (non-workshop participants) was
assessed at a community meeting in February.

II. Goals and Objectives of the B-A-R Project

The B-A-R proposal iisted several overall goals and listed criteria
for reaching those goals. From these overall goals some specific objectives
were formulated. These objectives were mainly directed toward the first
year of operation of the B-A-R Project. The objectives were further
broken down into prbduct and process obJectives.

Overall Goals in the B-A=-R Propdsal
The goels liscted in the B-A-R Proposal are:

l. To create a community organization or network of organizations
.in the Bryant, Anthony, and Ramsey area which will provide the
kinds of life experiences and ‘education opportunities that will
promote a climate for quality integrated education within a
commmnity involved in positive transgition.

2. To teach concerned community persons i.e., parents, students,
other citizens, those skills considered necessary to help
establish a receptive climate for desegregation/integration

in the total school district.




3. To plan and develop ideas and methods for implementation to
eliminate racism in the Minneapolis Scheol District.

The processes used to reach these goals mist meet the following

requirefients, (as specified in the proposal):

1. The process must be inclusive. The commnity must feel
it is in partnership with the school system.

2. The process must be safe for participants, They must not
feel threatened while participating.

3. The process must build trust.

L, The process will help participants in the solving of problems.

5. The process will help participants to gain interpersonal
communication skills,

6. The process will teach participants how to communicate their

T ' thoughth more effectively.
7. The process must be feasible,

\

8. The process must be effective.
9. The process must be replicative.

Objectives: Product and Process

The product or outcome obJectives of the B-A-R Project are:

1, During the first year of the B=A-R Project, the advisory group,
workshop participants, student groups, school staffs, bthef
students and éOmmunity will develop a greater'awareness of the
expanded B=-A=R community. ’

2. Duripng the firast year of the B=A-R Project, the advisory group,
workshop participants, student groups and school staffs will
deﬁelop a more positive feeling toward the B=-A~R community,
and B-A-R community members. )

3. During the first year of the B-A-R Project, the advisory group,
workshop pufticipunts, student groups and school staffs will
ggq.;pp & more positive feeling toward desegregation plans and

|

greater gupport for Minneapolis desegregation plans.

L, During the first year of the B-A-R Project, the advisory group,
workthop participants and student groups will be taught skills
in éommunicatiqn, proble; solving and conflict resolution that
will be helpful in establishing a receptive climate for decegre-

gation/integration.




During the first year of the B-A-% Project, progress will bev
mede to reduce racism among the advisory group, the workshop !
participants and the student groups.

process objectives-include: ’

A community organization that reflects the components of B-A-R
will be created mainly from the participants of the workshops.
Workshops coﬁposed of students, parents, teachers} administrators
and community persons will be conducted.

Student groups will be organized at each school and will meet

yduring'the year to develop projects, to carry out projects, and

to help meet the goals of B-A-R.

A B-A-R advisory group will be organized and will meet during the
year to help plan workshops, to help in the planning and imple-
menting of other activities, to develop plans independently,
and to gserve as a support system for the B-A-R coordinator.
School centered programs and activities will be organized and
carried on during the year to promote the sence of community
and to develop a more positive feeling toward other community
members,

Community involvement activities will be organized and carried
out during the year to promote a sense of community, to develop
positive feelings toward other community members and to aid in

the reduction of racism.

During the first year of the B-A-R Project the attainment of the

The

objectives was evaluated through the use of questionnaires

directed to the workshop participants, the B-A-R student groups, the
B-A-R advisory group, the school staffs and a sample of the community.
Thege quectionnairec and the results of the Questionnaires are reported

in parts IV and V of this report.

III. The Context of the B-A-R Project

-}

B-A-R Project includes the community of Bryant, Anthony, and Ramsey

and the schools. The first part of this section describes the community.
The gecond part of this section is devoted to & summary description of
the schools. Followfng the discuscion of the three Junior high schools
is an explanation of the budget, the personnel and the participants in

0 °




the B-A=R Project.

The Community

Bryant, Anthony and Ramsey Schools are in the West Area of the
Minneapolis School System. The Bryant attendance area is the furthest
north and the nearest to the central city. Its boundaries include some
of the business diétrict along Lake Street, a business secéion along
Nicollet Averme and business areas along some oﬁher main thoroughfares,
The area is interspersed with smnll businesses and commercial areas.

The homes in the Bryant area tend to be older than those in Ramsey
or Anthony. The minority population is larger than in either Ramsey or
Anthony. There are more AFDC families and more families below the
poverty level.

Ramsey's attendance &a adjoins Bryant's on the south.' Ramsey
is mainlv¢§>¥gsidential area; part of it borders lake Harriet. 1Its
neighborhoods are wefl established and stdfle. There are a few business
and commercial areas concentrated in neighborhood centers. The minority
populati is small but growing. ,

Antigpy is a newer neighborhood with many newer homes. It is mainiy“'
&.middle class neighborhood (as is Ramsey's), but it has very few commercial
or business areas. Anthony's attendance area is the furthest south and
borders Edina on the west and Richfield on the south. .

Anthony tends to be the most conservative politically of the three
commnities. The only Rﬁgyﬁiicau on the city council of Minneapolis
is from the Anthony area. There are few minority persons in the Anthony
area. Anthony had less than two ﬁercent minority students until it
incorporated the Field-~-Hale elementary school area. Now Anthony hns a
minority enrolliment of about nine percent.

The B-A=-R Schools

Bryant, Anthony and Ramsey Junior High Schools are the three schools
and attendance areas covered in the B-A-R Project. All three schools are
in the West Area of the Minneapolis Public Schools under the direction
of Dr. Marvin Trammel, West Areaééuperintendent. Table 1, page 7,
precsents a Desegregation Time Table for the three junior high schools.
As can be seen on Table 1 these schools had student enrollments of 858
at Bryant, 1,095 at Anthony and 1,132 at Ramsey during the school year

6 11




*from, "Desegregation/Integration 1972-1975:
consideration,” (based on the 1970 Human Relations Guidelines), revised

Minneapolis Public Schools.

March 16, 1972.

would have attended
Ramsey will go to
Bryant. Burroughs
students who would
have gone to
Anthony will attend

Bryant.

=4

Northrop who would have

gone to Ramsey will

attend Anthony Jr. High.

7 12

Table 1 N |
*
DESEGREGATION TIME TABLE
Bryant-Anthony-Ramsey
Junior High Schools
Bryant Anthony Ramsey
- 1973-Th . 1973-T4 1973~-Tk4
1. 536 seventh graders' 1. Lo seventh graders l, =--- no seventh
from new atten- from new atten- graders
dance area dance area
2. 322 eighth graders 2. 293 eighth graders 2. LO2 eighth graders
who attended who attended who attended
Bryant 1972-73 Anthony T72-73 Ramsey 1972-73
3, ==~ no ninth 3., 310 ninth graders 3. 421 ninth graders
graders who attended . who attended
Anthony 72-73 Ramsey 1972573
~ 4, 309 ninth graders
who attended
. Bryant 1972-73
858 total enrollment, 1,095 total enrollment, 1,132 total enrolldent,
T3-T4 73-Th4 73-Th4
1974-75 1974175 1974-75
1. 530 seventh graders 1. 576 seventh graders 1. =--- no seventh
from new atten- from new atten- graders
dance area dance area
2. 538 eighth graders 2. 519 elghth graders 2. --- no eighth
who attended who attended graders
Bryant 73- '\g Anthony 73-Th
3. === no ninth 3. =-- no ninth ' 3.1,080 ninth graders
. graders graderso from Bryant,
Anthony and
Ramoey attene
dance ardas.
1,068 total enrollment, 1,09 " total enrollment, 1,080 total enrollment,
T4-75 TheT5 T4=T5
Note: Students from Barton Note: Students from Windom,
and Fuller who Page, Fleld-Hanle and Y

Summairy of Proposals for
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of 1973-Th. 1In the second year (1974=75) of the B-A-R plan, each school ,
.will have hetween 1,000 a.nd 1,100 students. . '

Bryant Junior High School, Bryant Junior High School has been an inner
city school for some timél In 1968 problems a.t Bryant develdéped which ‘
were deemed of critical impor}ance and an Inter Agency Task Force was .
orgenized to assess the needs and the problems of the school and to develop
proposed sqlutions. This Inter Agency Task Force wes composed of teachers,.
administrators, counselors, socia.l workers and psycMblogists from the s
schools as well as persons from Hennepin County Welfare Depa.rtment the
Mental Health Center, children's homes. communi ty’ groups and the Univers:.ty
of Minnesota.. It was assembled at the request of the Superintendent of

.- Minneapolis Public Schools and coordinated by Minnea.polis school personnel.
The focus was on Brya.nt Junior High, Hay Elementary School and Lincoln
Junior High, Disruptive students, alienation, faculty tension a.nd negative

feelings were a problem at Brya,nt. ‘Racial overtones were implicit in meny
of the problems and a feeling of discouragement permea.ted the ste.gf.
The Intey-Agency Task Force made meny recommendations. Amongf these
g were recanmendations for (l) grea.ter and closer communication between central
s:d.ministration and Bryant and between a.dministmtion and staff at Bryant,
(2)° c}evelopment of codes of behavior.by students, stafBismd administration, .
need‘*“for in-service training of staff, (i) development of team teaching,.: s
(g) «iarger number and better use of student support services a.nd (6) more
T - humane and“individualized instruction at Bryant. ‘
Partly as a result of the Inter-Agency Task Force Report a.n& a thorough
evaluation of Bryant's needs, Bryant established the Bryant Y.E.S. (Youth
. Educaftiona.l Support) Center, developed three 'houses in its school (later o
" changed to two houses when ninth graders were no longer at thé school), enlarged
its support staff, developed many in-service tra.ining pro.jects ’ and in a |
sense, 'turned around; the educational élima.te at Bryant. .
Since the late 1960's Bryant has participated in a number of federally
ﬂ,}. funded projects and is involved in a mumber of programs. .The Brysnt Y}E.QS. |

, Center, an alternative education program, was started four years ago as a
I ! ’
. . | . v L
N l"A Community Looks at Its Schools: An Inter-Agency Task. Force Approe.ch,
NA Preliminary Report. Minneapolis Public Schools. 1969.s e
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place for alienated, pre-delinquernt youngsters who could not function in f
the regular school setting. The Bryant Y.E.S. Center is housed in a |
separate building nesr Bryant School. It is separately staffed -and
independently organized. At that time it was not difficult to identify
fifty youngsters from Bryant for inclusion in the program. -
- However, as Bryant School has become more effective, more sensitive
and more aware, these Y.E.S. services have become less necessary for
Bryant students. The Y.E.S. Center now serves many youngsters from other
schools, Largely as a result of the staff development programs, fewer
youngsters have needed to be referred to the Y.E.S. Center. In the school
year of 1973-T4 there were thirty students at the Bryant Y.E.S. Center, ‘
only seventeen of whom were from B;#ant. Mel West, Principal at Bryent,
believes that the Bryant staff lias effectively reached more youngsters
and has more alternatives now within its own building. Consequently, fewer
students need to go to a separate alternative school. More variety is

~ being offered at Bryant in the regular school oﬁferings and wider offerings

are made to include students- of d1verse needs and diverse capacities.
Bryant has a Community Council that is quite active and replaceés
the usual P.T.A. Within the Community Council are several committees
devoted to areas of school needs. The. Council includes & steéering
committee, a present issues committee, a special activities committee,
a curriculum committee and an integrstion committee. The Integration

" Committee has been particularly active at Bryant Junior High.

Bryant Junior High School is the site of meny federally sponsored
projects. It is a Concentrated Education Center,2 has secured Title I
funds for reading and meth programs, and has allocated large amounts of
money to staff development. Bryant has probably Spent‘more funds on
staff development than any other school in the Minneapolis system.

" At the present time the Bryant staff is'quite proud the progress
the school has 4 in meeting the needs of the youngsters it serves.
Truancy, vandalism and alienation are less a problem than they were several

~ years ago. Staff morale is high and instructlon is geared to individqual

needs. Bryant has downplayed a separate multi—ethnic studies program in

2See "Bryant Junior High: Concentrated Education Center: Project Director's
Report," 1971-72, 1972-73. Minneapolis Public Schools.
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curriculum and instead had incorporated the multi-ethnic approach in
basic skills. Basic skills take priority over content and whatever

fulfills the need for skills is used in the curriculum.

Bryant. has the usual extra.-curriculaz;}iactivities and is quite proud
of its athletic teams and its band. Bryant has had rather extensive

. 6rienta.tion programs for new students and also offers courses to the

community in the eveningé. ' T ‘

Anthony Junior High School. Anthony Junior High School is quite unlike
Bryant Junlor High School in many ways. It has a much newer faciiity, a

_lower minority enrolliment, fewer AFDC families, higher test scores 'and

a lower turnover rate among students and teachers.

Anthony Junior High School is located in Southwest Minneapolis in
an area of privately owned homes in a largely middle class neighborhood.'
The school was built 16 years ago for approximately 960 students. Due
to enrollment grow’bh,'several tempo;ary buildings are m}w on the school
site and some students are housed at nearby Kenny Elementary School.
Enrollment in 1973-T4+ had grown to nearly 1,100 students. This nunber
will remain approximately the same when the desegregation plans are fully
implemented in 1974-75. | o

Partly as a result of the des.egre_gation' plans and partly as a result
of enrollment growth, Anthony Junior High added eleven teaching positions
in 1973-7h. Teﬁ of these positions were for added enrollment and one was
for 'desegregation enrichment.' Also added were two desegregation aides,

. one additional counselor (for a total of three), one assistant principal i

(for a total of two), six aides from ESAA (Emergency School Aid Act)
monies and. one part-time health and welfare aide, as well as one curriculum
coordinator. : '

Curriculum changes have seen he additfon of Dorsett reading machines,
Minneapolis Basic Skills materials in reading and math, and some move toward
elec};iﬁ areas in required subjects. Teachers have identified a need for
trai;ling in working with the newly acquired minority population of about
nine percent. Aides are working toward helping the students of moderate
or low ability. Curriculum adjustmenté and evaluations are concentrated
on the seventh grade during 1973-Th withgﬁnnning progress for adjustments
and eveluations at the seventh and eighth grade lewel during 1974-75.
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Ninth grade will be phased out of Anthony in 197h-75 when a.ll 9th gra.de
students of the B-A-R area will be at Ramsey. ° ’

The P. T.A. bhas been active and supportive at Anthony. Parental o

involvement has been consistently high and meetings are well attended.
About 200 parents attended a September, 1973 parent meeting for the -
explapation of the B-A-R plan. Open houses are well attended and community
classes a.re of‘fered during the evening hours at Anthony. The staff at |
Anthony Junior High sponsored an extensive orienta.tion program for new
students dunn_g the summer of 1973. They plan to do a similar program \
during the summer of 197k.

Ramgey Junior High School. Ramsey Junior High School lies between Bryant
and Anthony Junior High Schools both geographlcally and statistically. v
(See Figure 1, page 12 ). Ramsey occupies an older building (built in 1931)
than Anthony's in an older section of the commnity. The community is quite

stable though it has seen & growing number of changes in recent years.
The minority enrollment at Ramsey is greé.ter than that of Anthony's, but
less than at Bryant. Minority enrollment-at Ramsey was 13% in 1972-73,
but as a result of the desegregation plans, grew to 23% in 1973-Th.

Ramsey Junior High School previously conta.ined. grades seven through
nine. This year (1973-7l4) Ramsey had eighth and ninth grdde students
" only. (See Table 1, page .7). In the fall of 1974 only ninth graders will
_be housed at Ramsey. In the planning a.'re_some éoc:pera.tive ventures with
Washburn Senior High (grades® 10-12) wh\ich‘ occupies a joint site with Ramsey
Junior High. Ramsey-Washburn could become a 9-12 senior high center in
the future. '

Ramsey Junior High has an active parent group and a large number of

14

involved parents. Ramsey was host to a 'Celebrities Night' in the fall
of 1973 conceived and coordinated by its parent'group. Open House was
well attended as are other school activities. |

Ramsey sponsored summer activities in 1973 me.in.'lly;to orient new
students to the school. ".l'hirty youngsters at a time were involved in
the 'Summeram': program which involved two weeks of school’ and one week
of camp. One hundred and fifty youngsters took part under the guidance
of Ramsey staff people. Ramsey a:lso'had a 'winterim' program of u;ini
classes and t;'ips.

16
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ﬂ, This year Ramsey has the Minnesota Orchestra. "in residence at the
school for the purpose of 1nvolving a'public school in a high level of
musical activities. The year began w\%th a concert and led to other. ! /-
cooperative activities between the Minnesota Orchestra, music-students, //
and other students and staff. L. /

The first year of community cla.sses at Ramsey Junior High wes 1973-2/[
Though Ramsey was one of the newest commnity schools, it had the secom}/
largest enrollment in the city. The first emphasis of the commni ty e?.’ﬁcation
program was to get pa}ents into the school and second, to offer interésting
and useful courses. A baby sitting service was provided on the{ evenings
of the community classes. - '

Ramsdy had two volunteer communications ombudsmen in 1973~T4 to help
increaee the flow of accurate information, to maintain communications
be%ween parents, community and school, and to direct persons with problems
to the proper person or agency 'for(solution. The onmbudsmen see their role
as developing a way in which parents' attitudes toward school and the
desegrega.tion process can become more positive. ’ o

Remsey was on the trimester system;during 197“3-714‘ t’oz;1 the- firet time
and also began open self-registration each trimester. Many options are
availsble to students and new courses ha.ye"been added. In addition to new i
courses, new topic areas have been incorporated into standard courses.

The English and social studies departments have made particular efforts
to incorporate multi-ethnic offerings.

As a result of desegregation, funds were made available to the school
through the Emergency School Aide Act (ESAA) and by Minneapolis Public ),’ L
Schools. With these additional funds extra staff and equipment were made '
available. Ramsey had one additional counselor, two desegregation aides,
one additional assistant principa.l (for a tota.l. of three), a social worker
and some Dorset machines for reading. There were about 129 students in
ESAA math essentials and 116 in the ESAA reading program.

B-A-R School Comparisons .
Ag can be seen from Table 2, Bryant had a minority enrollment of 439

of 1972-73. This minority enrollment was reduced to 3% in 1973-Th with' 1
}
i
i
:
1
|
|
3
%

the changes in boundaries. During the' current 1973-T4 school year Anthomy -
Junior High School had "approximately 8% minority enrollment, almost all -
of whom Joined Anthony as a resuls of Field Elementary School being placed '

B
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Spanish surnamed, or Native American.

\

in the Anth attenda.nce area, The minority saff is 8% at Anthony
and 29% at Bryant. h . S
* N -
- . ' ‘ . ‘I‘able 2 .
PERCMGE OF. MINORTIY STAFF AND STUDENTS® - .
Brya.nt-Anthow-Ramsey
Junior H:l‘gh Schools -
o : Staff | Students
School 1972-73 1973-7% | ~1972-73 | . 1973-7h
Y R . . e \ ‘ - o )
\ Anthony . 5% . 8% - 2% 8%
‘ - - R F " \Q—”ﬁﬁ.‘
Bryant 254 / k3% 3%
Ramsey 8 13% 12% 23%
e/
All Minneapolis :
Junior Highs F at A 15% 1,81
Note: Minorities are students or staff who are Bla.ck Oriemtzaul,1

.and increased to 23 percent in 1973-Thk.

FrOm, "1973-74 Pupil Personnel Sight Count," Planning and Support
Services, Minnea.polis Public Schools, Oct. 16, 1973.

Ramsey's staff minority percentage fell between that of Bryant and
Anthony with 8 percent minority in 1972-73 increasing to 13 percent minérity
in 1973-7T4k. The percentage of minority students was 12 percent in 1972-73
’ The minority population in all
Minneapolis Junior High Schools in 1973-T4 was about 12% Black, 4% Native
Americans, less than 1% Oriental and less than 1% Spanisly surnamed.

From Table 3 (page 15) it can be seen that the attendance ‘rate 1is

- lower at Bryant (89%) than at Anthony or Ramsey, but still fairly close

to the city average of ®%. The student turnover was 40% in 1971-72, but
reduced somewhat to 364 in 1972-73. The pupil teacher ratio is the lowest
at Bryant with 22 students per teacher. Thirty-seven percent of the Bryant
teachers had an M.A. or equivalent, but the teacher turnover rate was 28%
in 1971-72,




Table 3

PUPIL AND STAFF FACTORS®

a school during the school year of 1971-72, or 1972- 73.

¢ Not available for 1972-73

20..
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Student Runover 1is percent of enrolled students. who left ozr entered ‘

" Q Bryant-Anthony-Ramsey
Junior High Schools
Enrollment Percent Student
Attendance Turngver?
School 1971-72 72-73 - . 1971-72 7273 1971-72 72-73
Bryant —. 9e2 %01 % 89 " bo 36
Anthony 981 956 % 95 11 9
Ramsey 1,29 1,185 s |. % 15 15
All Mpls. )
Junior : )
Highs 14,894 14,343 X ®e 17 19
Pupil-Teacher Teachers with M.A. Percent of Te%chdr ‘
o Ratio or Equivalent Turnover
School ' ,

4 1971-72 72-73 1971~T2 72-73 _1971-72
Bryant 23 22 3% 37% ;28
Anthony 29 28 - 53 52 10
Ramsey 27 28 37 36 17
All Mpls.

. Junior i’ -
Highs 26 26 Lo -39 17
% From "Profiles in Performance in the Minnea.polis Public Schéoj.n,
Minneapolis Public Schools, Novenber, 1973. :
b




Though the student turnover rate at Bryant was the highest of the
three B-A-R Schools, the rate may be deceiving in that many students leave and
return to Bryant. The Bryant community is fairly stable, but still has
quite a large mumber of families who move to other parts of the city
for varying periods and then return to Brya.nt later. o

‘Anthony's attendance was one of the best in the city with 95%
attendance. The student turnover rate of 9% is one of the lowest in
the city. The pupil tedcher ratio is a little above a.vérage with 28
pupils per teacher, but the percentage of teachers with an M.A. or equivalent
is one of the city's highest with 52% of the staff having achieved an M.A. or
equivalent. ’I‘eacher turnover is low.

thsey had more students than Anthow or Brya.nt in 1973-714 but this
imbalance should even out in 1974-75. Ramsey had ‘&“@Iﬁttendance rate, higher
than Bryant's, but slightly less than Anthony's. In student turnover,
Ramsey's rate is 15%, less than Bryant's, but greater than Anthony's.
The pupil teacher ratio is the same as Anthony's (28), but Ramsey had . :
slightly -fewer teachers with & Master's degree or equivalent. The .
teacher turnover rate in 1971-72 was'lT%, the same as the city total.

Table L

_ s *
COMMUNITY FACTORS ,
Bryant-~-Anthony-Ramsey
Junior High VSchoola

i} Percent of Percent of Percent of Percent of
¢hildren Students Children from| Adults with
Jiving with from AFDC Families with | High School
Both Parents Families Income Above | Completion
’ Poverty Level
72-T3 72-73 70 Census 70 Census
Bryant 0. bl 83 58
Anthony R 6 97 82
Ramsey 91 8 96 73
Minneapolis .
Total 79 23 89 . 58
From "Profiles of Performance in the Minneapolis Public Schools,”
Minneapolis Public Schools, Hovember, 1973. -
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Bryant had the lowest number of studenpg living with both parents
(70%) ang the highest percentage of students £rom AFDC h
families {4l4%). Eighty-three percent of the Bryant children came from
homes with incomes a%o%e the poverty level and 584 of the parents had a
high school education or higher. g

Anthony had one of the highest percentages of children living with
both parents (92%) and one of the lowest percentages of students from
AFDC families (64). Ninety-seven percent of the Anthomy families had incomes
' above the poverty level and 82% of the adults had a high school education
or better. ' .

Ninety-one percent of the Ramsey students lived with both parents
(nearly equal to Anthony's 92%), and only 8% of the students were from
AFDC families. Ninety-six percent of the families were above the poverty
level and 73% of tlwewgdulta in the community had a high school education
Qr better. ' |

Though Bryant has scored lower than Anthony or Ramsey on student
_achievement tests, (See Table 5, page 18) these scores have been rising
over time, The effects of Title I programs and other program improvements
ha&e been Quite positive. Thirty-three percent of Bryant's students in
1972-73 scored below average in "school ability;" 484 were average, and
19 were above average: In reading vocabulary, Bryant had 43% of its
studenfs in the beiow average éategory, L4y in the average category,
and 13% 1 rage group. In reading comprehension, the per-

On ability and achiévement tests, Anthony Junior High ranked very
high. Only 7% of the students fell below average-in school ability
(Table 5), with U3% of the students in the average range and 50% in the
above average range. In reading vocabulary, 8% of the Anthony students
were below average, 49% were average, and 43% were above average., In .
reading comprehension an even smaller 5% of the students were below average
with 4A% of the students in the average range and 49% above average.
Approximately 50% of the Anthony Junior High studénﬁa scored above

average in each measure of séhool.abilitb or school achievement. These

percentages are over twice the citywide average of'23% above average.

22\
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Table 5
SCHOOL ABILITY AND ACHIEVEMENT &
Bryant-Anthony-Ramsey
Junior High Schools A
Sch od.Abilityb Reading Vocabulary ¢ | Reading Comprehension ©
Below Above | Below Above | Below Above
Area Ave. Ave, Ave. Ave, Ave, Ave. Kve., Ave, Ave,
Bryant 33% | L% | 19 | u3% wg | 13% | b2k 3% | 15%
" Anthouy - 7 43 | s0 8 b9 | u3 5 b6 | b9
Ramsey 12 ks 43 11 48 41 1 12 46 b2 .
e
Minneapolis | 23 54 -1 23 23 5k 23 23 54 23

a .
From "Profiles of Performance in the Minneapolis Public Schools.”
Minneapolis Public Schools. November, 1973.

b
As determined by the Lorge Thorndike Intelligence Test administered to grade 7

students which measures ability to do school work, particularly verbal and
pumerical faclility.

© A5 determined by the Gates MacGinitie Resding Tests given to all 8th graders
in the Minneapolis Public Schools.

In School Ability and Achievement, Ramsey ranks between Anthony and
Bryant. Twelve percent of the students at Ramsey were below average in
school ability while 45% were average and 43% were above average. In
vocsbulary, 11% of the students were below average, 48% were average ahd
41% were above average. Reading compreliension scores were very similar
with 12% below average, 464 average and 42% above average. Though Ramsey's
averages are not as high as Anthony's, the school's averages rank above

s . - the city wide averages. Bryant ranks below the city averages, but the
staff has been working at improving these uvera:gea.

In & 1972-73 Title I Report> it was found that Bryant Title I seventh
grade students did not do particularly well on a Gates MacGinitie vocabulary
test, gaining five months in ability over an eight month span. The non- )
Title I students at Bryant gained only three months however. Both Title I

3%An Analysis of Bryant Junior High School Student Reading and Math
Achievement: 1972-73." Tom McCormick. Research and Evaluation Department,
Planning and Support Services, Minneapolis Public Schools. Minneapolis
Mimn. 1973.
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and ‘non-Title I eighth graders gained eight months in reading vocabulary.

On the Gates MacGinitie comprehension test, Title I students at Bryant
did exceptionally well with the seven%h graders showing a gain of 1.2 years
and the eighth graders showing a gain of 1.7 years. Bryant students made
gains in wathematics, but declined in percentile ranking when compared
to citywlde test norms.

In school attitudes (See Tdble 6, page 20), Eryant students usually -
displayed positive attitudes toward school and positive attitudes toward
desegregation.' Séventy-six percent of the Bryant students saw themselves
as successful students and 844 believed it was a good idea to have students
of different races go to the same school.

On th’eame School Opinion Questionnaire, Anthony students were
8lightly less positive than Bryant students on some measures. A slightly
cmaller percentage of Anthomy students said they liked school (55% compared
to Bryant's 58%), or saw themselves as successful students (73% as compared
to Bryant‘s 76%). Fewer Anthony students thought it was & good idea to have
‘ students o¥‘different races go to the same school (61% compared to Bryant's
844), but a larger number believed they would comtinue their education
(884 compared to Bryant's 84%). Anthony students had relatively positive
athitudes toward school, but slightly less positive attitudes than
Bryant’s toward desegregation. A majority of Anthony's students (65%)
would like more friends'of other races, but only & bare majority (Sl%)
believed that knqwing persons of other races was a part of education.

Still fewer (44%) wished there were more students of other races in their
school. 5.

Ramsey was Bifgptly below Bryant and Anthony in the percent of sgtudents
who said they liked school on the Student Opinion Questionnaire. Fifty-four
percent said they liked school, and Ti% saw themselves as successful students.
Seventy-two percent of Ramsey's students thought it was a good idea to have
students of different races go tb the same school. This percentage wes
less than Bryant's, but greater than Anthony's. Eighty-eight percent of
the Ramsey students planned to continue their education.

Seventy percent of Ramsey's students would like more friends of other
races. This was the highest percentage in the three schools. Sixty percent
of the students believed that knowing people of other races was a part of
education, but only 41% (lowest of the three schools) wished there were
more students of othér races at their school. ‘
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Bryant Junior High school therefore can be characterized as a
desegregating inner city school with many of the characteristics of an
inner city school. That is, Bryant has a large minority enrollment, is
a Title 'I school, has a large mumber of AFDC families and a number of
families below the poverty level. Student turnover rates were relatively
high as were teecher turnover rates. Test scores were below the citywide
average and large amounts of federal monies have been expenhed tb establish
and implement compensatory programs.

. Bryant could be viewed as the veteran of the three B-A-R schools as %
far as desegregation is concerned. Bryant has undergone several boundéry
changes, several grade level changes and has devéioped many programs to
meet the needs of its atud‘ntﬁ. With the wide range of experiences Bryaht
mas had, the staff there could provide a great deal of expertise to the
‘other desegregating schools in the B-A-R community.

Anthony i8 a newer school than either Bryant or Ramsey and has more
recently acquired a minority population. Attendance is very good and student
and tesacher turnover are quité low. Anthony is part of a new and gtable
communi ty that is ngte conaervative and has seen few changes in the sixteen

z years nince Anthony Junior High was bullt. Desegregation was a new
phenomenon for Anthony and various strategies will need to be developed
to meet new challenges. The B-A-R Project may prove 1nstrume§tal in involving
Anthony residents with the residents of the Bryant and Ramsey attendance
areag. 4 )

Ramsej‘can be characterized as a school which has had come experience.
with desegregation. The minori%y enrollment at Ramsey had been growing
before the Bryant-Anthony-Remsey desegregation plan was implemented.
Ramsey's experiencea with a minority enrollment are not as gomprehenaive

.aa Bryant's experiences have been, but are more comprehensive than Anthony’s
very recent experiencé . % ‘ .
Ramsey is truly the occhool in the middle since it will houge all -

youngsters from Bryant Junior High and from Anthony Junior High, It is
also in the middle in the gcense that many parents dislike the idea of

a "ome érude" school and sense a lack Qf contimuity when students attend!
a school for only one year of their academic {ife. Because of this concern,

it would probably be helpful if Washburn Senior High and Ramsey did develop

-
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cooperativeu programs so that Ramsey-Washburn could be seen as a 9-12
school where students enrolled for four years, rather than one year in
Ramsey and three at Washburn. . T o -
- As has been shown on the tables, Ramsey also ranks between Anthony
and Bryant on most measures. Ramsey's. ‘minority enrol].ment ranks between
tﬂe lower ratio &t Anthony and the higher rafio at. Bryant.' The student
turnover ra.te s the teacher turnover rate, the ability levels, the attendance
rates, the minority staff ra.tio and othel measures all tend to show RamSey
between Bryant and Anthony. The attitude measures show other variations P,
. " .among the three schodls. They particularly show how closely Ramsey ranks '
- o to the Minneapolis average, largely between :Bryant s slightly higher
¥ attitude scoa'es and Axxthomr 8 slightly lower ones.

Budget ' _

The B-A~R funding covers some costs _of-administration, the hiring

of comsultants for workshops, the payment of participents in worksh:ops.,
" the costs of p‘rogra,ms and materials, the cost of clerical help and
assistance and other related expenses. (See Table 7,\ page 23).

As can be seen on Tabie 7, the Minneapolis Public Schools also contributed
to the support of the Bryant, 'Anthony, and Ramsey Project. The central '
office administration, through the Intergroup Office was allocated a 15%
equivalent for the administration of t{: project. Money was allocated
from the Minneapol-is Schools® funds ﬁmfpa‘y for coordination of the pro;ject.,
Originally this task was distributed among three assistant principals at ‘palf-time
each, but was later combined in one coordinator. Some money for evaluation,
facilities and equipment was also allocated by the Minneapolis Public Schools.
’ From the Minnea.poli’s"-Faundation funds, money was aliocated for a
B~A-R assistant, for clerical help, and some additional funds for evaluation.
Funds for community recruiters were sgecified as well as funds for Workshop I

_participants. The funds for.Worksh_op persons were based on thirty adults
‘at five days each for $25 per da.y or a total of $3,750. Thirty students
were to be involved for a total of five days each at $10 per day for a total
of $l,256. Funds were specified for planners, recruiters, community
trainers (nﬂ'inly Workshop- I persons) and for consultants. in the proposal
budget, funds were allocated for four consultants for six dé.ys each,é,t

' ' . $100 per day. , :

Also included in the budget vere ﬁmds for commnity projects, funds
.- / for transportation for participents and funds for child ca.rc_ for participants’
| ‘ dependents. -Refreshment funds for communi ty activitieés and for workshop

o participants were also provided.

i | |
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Table 7

28

23

,Tﬁ‘ 1973-1974 Proposed Budget
. ' Minneapolis 0 .
ITEM ) Positions Public Schools Foundation Total
= o L T s eeee—— 2222
1. Administration (15% equivalent) - $ 7,860 $k - $ 7,860 \
~ 2. Coordimation - Staff Development ; : - _—
(3 ea. at 3 time) . 1.5 21,750 - - 21,750
3. Assistant to cOordinators ‘ . . _ '
8 mo. only 1/73 - 8/73) 1.0 C = - 4,800 4,800
k. Clerical Services (8 mo.' only) 1.0 -- 3,200 3,200
5. Evaluation first year - 2,000 2,000 " k,000
" 6. Facilities (space, utilltles,phone) - "1,700 - - 1,700
"7. Equipment, office - 800 - - 800 -
8. Community Planner Recruiters ’ . .
L days/wk for b wks. 3.0 - - 1,200 1,200
9. Community Pecple - 5 days 30.0 .- 3,750 "3,750
10. Student - 5 days 30.0 - - 1,250 © 1,250
llo FOllOw-up - 3 hro ea, 60.0 N- - - 2,700 2,700
12. Consyltants - 6 days ea. Planning 4.0 - - 2,400 2,400
13. Planner Recruiters )
4 days/wk for 2 wks. ' 3. - - 600 600
1. Community Trainérs - 5 days. 30.0 - - 3,750 3,750
15. Consultants = é days each .
Implementation k.o - - 2,400 2,400
16. Community Programming follow up - - -- 2,000 2,000
17. Training Materials - - - 1,200 1,200
18. Transportation for‘Part.iqipants‘ - - - 900 900
19. Child care for Participa.nt's
Dependents - -- 800 800
20. Facilities, provided by MPS - 900 - - 900
2l. Refreshments - light snacks,
"~ coffee, Juice, milk - » - 1,500 ' 1,500
22, Staff Development 16,000 - - 16,000
Total . $53,160 $3k,450 $87,610,
L/18/73
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Personnel

H

" -Originally it was planned to have the B-A-R project administered

by three assistant principals located at the three junior high schools
involved in the plan. Each assistant principel was to give half of his

time to the administration and development of the B-A-R Project plans.
Because coordipation of activities among three personms in three buildings
appeared somewhat disjointed, the Superintendent of the West Area (in which
Bryant, Anthony and Ramsey Junior Highs are located) decided to.appoint
one B-A-R.coordinator to direct plans and activities.

With this decision, the - three assistant principe.ls were relieved

*of their direct duties to the B-A-R project and Gloria. Randle, a teacher
at Ramsey Junior H:I.gh School{ q-was appointed project coordinmator. Mrs.

LN
Randle bega.n her duties in "“fj September, 1973 and has continued as

B-A-R coordinator. She: was given office space in Ramsey Junior High
School, and directed a.ctivities from there and from the West Area Office a.
Lehmann Center.

Dr. Mildred Mueller was hired in September 1973 as Project Evaluator
for the B-A-R Project and as evaluator for the Minneapolis Foundation
Racism Project. In November, Dr. Paul Higgins joined the Minneapolis
research staff as an independent contractor with one~duarter of his
responsibilities directed to assisting in the B-A-R evaluation.

_ Three consultants served the B-A-R.Project for most of the year. _
They acted as planners, trainers and resource pegple for the B-A-R workshops.

These persons were Ms. Barbara Shin; a Human Re tions Coordinator from
the Minneeapolis Public Schools; Dr. Allan Sull:
Special Education,’ University of Minnesota; ar

n, Associate Professor,
Dr. John Taborn, Associate

| Professor," Afro-American Studies Department, University of Minnesota.
_‘I'hey planned the first workshop, directed it, helped in the planning of

the second workshop, served as trainers to Workshop I people who became
leaders in Workshop II and acted as consultants for both workshops.

A good deal of difficulty occurred in finding clerical help and
in identifying an assistant. 'After ‘a temporary clerical person was
employed for ‘part of the' fall of 1973, & part-time person was employed
in Ja.nua.ry of l97h One assistant who began duties in November of 1973
had to resign due to family illness. Another assistant was e.ppointed
in February of 197h. o
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Part IV.
B=-A=R Workshops

Y

One mejor activity of the B-A=R Project was the sponsorship of
two community workshops during the 1973-T74 school year. . The workshops
were conducted (1) to help build community awarenmess, (2) to foster
positive feeling toward the B-A-R Project and the B-A-R cbnimunity,' (3)
to improve support of desegregation and desegregation policies, (4) to
teach people helpful skills, and (5) to reduce racism. .

Background
For the first workshop the B-A-R Proposal specified that sixty

persons be recruited and trained. These sixty persons were to be thirty
adults and thirty students; ten adults and ten students from each of

the Bryant, Anthony 4nd Ramsey areas. These sixty pérs_ons were to be
balanced by age, grade iavél, Vrace and gex as eéuitably as possible.
The second workshop had no specification on ratios of adults and students,
or on community representation. The proposal suggested that thirtgr of
th'e original sixty participants be used as recruiters ﬁnd trainers in a
second workshop to be offered to 180 persons. This number was found to

be unmana.geable and the plenners for the second workshop set a gd}ﬁl of
approximately 100 persons.

Various methods of recruiting were used for both workshops. The )
B-A-R coordinator personally recruited many students and adults. The
B=A~R advisory group helped recrult as did some churches and some com;nunity
' workers. For the second workshop the wOrkshop I pa.rticlpants did much of
the recruiting with va.rying degrees of success.

Since the first workshop was meant to instruct and train sixty
People who were then to serve as a woi'king cadre for the instruction
and training of subsequent groups of community workers; these participants
received a daily stipend. Adults received $25 per day and students
received $10 per day. The first workshop was held on November 16, 17
and 30, and December 1, 1973. The second workshop was held April 27, 28
and May 9 and 16, 197h.

Recruitment was ;mt easy, given the time constraints, the fact that
the coordinator was working without help in the fall of 1973 and the Friday
and Saturday schedules for Workshop I activities. Adult males were
especially difficult to recruit for the first workshop, given the two Friday
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sessions. The spring workahc;p was held on a Saturday and a*Sunday and
two evenings. N ‘ '
At the first workshop there were-ﬂfty-ez.ght persons present: twenty-

. one from the Bryant area, sixteen'from the Anthony area, and twenty-one

from the Ramsey area. Thirty-one participants were students and twenty-
seven were adnlts. There were rirteen ml%s‘ and forty~three females,

At the second workshop there were aixty-six participants who attended the
first session. Thirty-two of these peraone} were from the Bryant area,
thigteen from the Anthony area and twenty-one from the Ramsey area.
Forty-five of these pegple were students and twentyeone were adults.

There were forty-four female participants and twenty-two male participante.
(See Table 8, page 27.) ° .

or the fifty-eight initial participants in Workshop I, twenty-six
were Black, two were American Indian and thirty were white. Of the sixty-
six participants in the second workshop, thirty-one were Black and thirty-
five were white.

The persons who dropped out represented all conmmitiee, male a,nd
female, Black and white, adult and student. ant'comunity and Brya.nt
students represented nearly half the pe.rt:lcipants at the second worklhop.
However, all groups bad.a large dropout at the eecond worknhop.h

’

lqhe geographic designations were difficult for many of the participants
since boundnr:[ee bave changed in the area with the onset of desegregation Q
plans. The number of adults and students from a specific school do not -
alwvays match the nunber from the commmnity since the participents checked
community independently from the school of their own or their child's.. 4
attendance. On investigation it was found that ten persons in Workshop I
indicated a community different, from school of attendaace. The ldrgest

group was six persons who either attended or had children at Anthony,

but indicated Remsey- as their community. Consequently the figures Yor
Anthony are somewhat misleading. Evidently the participants felt community
ties on previous attendance, boundaries. No indications of community were
changed. All participants were placed in the commnity they indicated.

This resulted &n two Anthony parents, four Anthony students, two Bryant '
etudentl , one Bryant parent and one Ramsey student being placed in
commnities where they or their children did not attend school.- For purposes
of coding, all persons were placed in the categories they indicated as :
place of residence independent J;g school of attendance. If the six persons
who attend Anthony, but live in Ramsey were changed, Table 8 would show
twenty-two from the Anthony area and fifteen from the Ro.msey area, ’

3 | «
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Table 8

Workshop Participatigz
o ' _ WOfkshOp I | WOrkshop II

' Began Completed Dropped Began Completed Dropped
_ Workshop Workshop Out Workshop Workshop Out
Bryant Community 21 13 8 | 32 10 22
Anthony Community 16 12 b 13 5 8
Ramsey Community a1 18 3 21 9 12
Totals ‘ 58 43 15 . 66 S 2h L2
Male Total 15 1 by 2 8 4
| Femnle ‘Total s 3 32 11 Ll 16 28
Black Total 26 19 7 319 22
White Total “ 30 2k 6 35 15 20
American Indian Total 2 0 2 0 0 0
~ Bryant Parents . 6 3 3 i 2 1 1
Anthony Parents 4 Ty 0 o 2 2
Ramsey Parents 6 b 2 3 3 0]
Anthony & Ramsey Parents 1 o] 1 o2 0 2
Other Adults 11 9 2 0 4 6
Bryant Students 12 8 b 25 - 8 17
Anthony Students 9 9 0 12 . b 8"
Ramsey Students 9 6 3 8 .2 6

{

i ¢ '
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Only those fori;y-three persons who had completed pre and post
questionmaires were used for analysis of the first workshop. When only
twenty-four participants of the second workshop completed post woz:kshdp
questionnaires (during the final workshop.session), a follow-up was conducted
by mail to try.té increase the muwber of returns. The questionnaires from
the workshop and those collected by meil were used to assess the second
workshop. This resulted in a group &f thirty-six for the Workshop II
analysis. ) :

Method of Workshop Assessment

Each workshop participant was asked to fill -out a questionnaire
prior to and upon completion of the workshop. The pre workshop questionnaire
included name, address, sex, race, community and school. It attempted to
assess level Of community awareness and involvement, feelings toward B-A=R
and the B-A=R commnity, the level of support for deségregation and the
‘assessment of commnication skills. The post wo}kshOp questionnaires
repeated many of the same questions and included additional questions
on the valus d0f the workshop. _

The data for workshop groups were broken down 1ni;o fourteen smaller groups. -
There were three community groups (Bryant, Anthony, Ramsey), male and
female, Black and white, (the two .American Indians dropped out) and
‘Bryant, Anthony or Ramsey parents, other adults, and Bryant, Anthony
and Ramsey students. Only those participants with pre and post questionnaires
were included in the final tabulation. Since there were dropouts in both
groups, there was a final evaluation group of forty«three for the first
workshop and thirty-six for the second workshop. This represented 7i%
of Workshop I and 55% of Workshop II.

Many Questions on the pre and post questionnair& asked for responses
‘on & séven point scale which indicated degree of positive or negative

reaction, Therefore, averages of five or above indicated a positive response.
An average of four indicated a neutral response. "Averdges of three or less
indicated negative responses. See gample in Figure 2 on page 29.




Figure 2
Questionnaire Sample
B-A-R Workshop

f a -

v -

.1.. Will the B-A-R Workshop be valuable to you in the future?

not valuable [ / / / / / j / .very valuable
: 1 2 3 . 5 6 T .

TN
- \
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Some tables in the following pages sﬁow actual numbers of responses,
some tables show numerical averages and some tables are based on a seven
point scale. Each table indicates the type of response.

Community Awareness and Involvement -
Several questions were asked at the B-A-R workshops to determine

community awareness and involvement. All workshop participants were asked
to 1ist the organizations to which they belonged and indicated in which
organizations they held offices. They were also asked to list as many
placed in Bryant, Anthony and Ramsey communities as they could and indicate
with which places they had regular contact. These Places could be businesses,
churches, parks, schools, etc. (See questions 9 - 24, Appendix I.)

These questions were asked to get the participants thinking about
their wider community, to ascertain how many organizetioné were represented
and to see how familiar they were with the community. Over one hundred
organizations were listed by the Workshop I participants. Though each

person listed only’a few organizations in which he held membership, the

" total mumber of organizations was quite large. Most participants did

not hold offices in many organizations, but some did. The averages are
shown on Table 9, page 30. '

As can bhe seen on Table 9, Anthony residents belonged to the most
organizations and held slightly more offices in those organizations, listing
an average of L4.83 memberships and .67 offices held per person. Females
belonged to more ofgdnizations than did males and white participants belonged
to more organizations than did Black participants. When the groups were
further broken down into parents, other adults and students, the ranking
changed and Bryant and Ramsey parents listed the lergest mumber of hemberships.

, 2
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Table 9

WORKSHOP I Participants
Comminity Involvement and Awareness
(Results shown in numerical averages)

Bryant Total

“‘ mls . .

- Anthony Total
Nm]12

Ramsey Total |
N=18 -

Mele Total
N=11

Femp.le Total
N=32 '
Black Total
Rel9

White Total
N2l

Bryant Parents
Nw2

Anthony Parents
Ny

Ramsey Parents
N=l v

Other Adults
N=9

Brysnt Students
N8 . -

Anthony Students
N=10

Ramsey Students
N=6

’ b M M
3% ' . ' %i %l ii
g4 A 48| 24 s :
68 8 & & s h g Ral| kg
42 183 89 o a O A8 MAK - %
,hu,g Q4 9ok & O - 0N & ok & o L) ]
SYS | 5% | Vad| Vg, | VLA Cad] Bal) Sud
|53 | 83 | s58| 558 525 #3%| 35| s3% |
b ol o o o + & <] 42 g "
387 |88 | 33k| 3¢l Jad] 25E| 360|002
2.46 31 5.08 b6 @ £ 00 23
L.83 67 2.00  3.58  2.33 .25 1.00' .58
3.72 Ah 306 150 572 22 00 1,007
2.46 00  3.46 e55 1.6k .55 .00 z'z
4.06 .63 3.3 2,19 391 .28 .38 18
2.37 21 3.63 95 2.9 L2 .00 .58
.67 67 3.17. 2.2 3.63° -29 .50 71
7.50  1.50  9.50 k.50  3.00 400 00 %00
3.“) 025 hogs 1.75 5.50 .00 .00 2.00
7,50  1.25 4,00 2,50  7.00 75 00 2.50
$.22 1.1 3.89 2.22 2.9 .33 g .78
125 . .00  3.88 A3 .63 75 .00 .38
2,50 .00 1,30  1.80 - 3.00 .30 .80 .00
3.00 17 2.33  1.83  L.83 .00 .00 .00
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This happened because many of the Ramsey commmié\ are Anthony pa.rexkts
or students. Among the student groups, Ramsey students listed the
greatest number of mexberships wi,t;h Anthony students indicatiﬁg somewhat
.'f;ewer and Bryant students the ua-t.' :
. Each group was sble to list more familiar places in their immediate
comminity than in Gther parts of the B-A-R community., Each group also
' indicated greater familiarity with the places in their immedimte community.
However, all groups found it difficult to list very many businesses,
organizations or churches in the Anthony community. Anthony community has

-

the fewest such places and - Ramsey and Bryant participants were least familiar

-with those which do exist. Bryant and Ramsey participants were able to list
five or moré familiar pla.Cea in their immediate community, but Anthony
pa.rbicipe.nts listed an average of 3. 58 in their community. None of the

nt, Anthony or Ramsey grwp indicated familiarity (or regular contact)
with many of the places listed.

Females were. able to list more places than males were able to liat,
and the white respondents lis%',ed slightly more places than the Black
population. The two Bryant parents listed the most places. Parents and
adults were able to list more places ‘than students. Bryant students
indicated the least of amy group.

" When these same Questions were asked to Workshop II participants,
the results were similar. A great many organizations were represented,
though the total was less than at Workshop I. Workshop I questionnaires
totaled 43, while Workshop II questionnaires totaled 36. There were alsa
more adults at Workshop I.

The Workshop II participants from the Anthony area were able to list
more familiar places in the Anthony area than Anthony residents in Workshop I
had, but most of the other groups had quite similar results at the second
workshop. Persons were able to identify more familiar places in their own
immediate commnity and were also mere familiar with their own immediate
oommnity. These results are shown on Table 10, page 32. .

Femnles belonged to more g:ujganizations than males, and white parti-
cipants belonged to more organizations than Black participants. Parents
and other adults tended to belong to more organizations than the atpdents.

36
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 Teble 10

‘WORKSHOP II Participants
Community Involvement and Awareness
(Results shown -in numerical averages)

-

7

Bryant Total
N=16
Anthony Total
N7

Ramsey Total
N=13

Male Total
Nwl2

Female Total
Ne2ly

Black Total
N®]12

White Total
W2l

Bryant Parents
N=2

Anthony Parents
N=2

Ramsey Parents
N=3

Other Adults
N=7

Bryant Students
Nwl2

Anthony Students
N=6 '

Ramsey Students’

Nl g

Kumber of
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2.38 L6 2.31 2.15  5.15 08 7 .15 .31
1.f A2 3.08 2.33 . 2.25 .08 .17 .58
2.38 .50 2.38 2.75 2.71 .38 .58 21
1.25 .25 2.75 L2 67 .25 ~,00 .08
2.7 .58 2.54 3.71 3.50 .29 .79 L6
1.50 1.00 3,00 .00 .00 .00 .00 .00
3.50 .00 3.00 L .00 3.50 .00 1.00 1.50
4.33 1,00  L.67 b.67 9.67 .00 .00 .00
%.00 1.29 3,&3 2.86 1:}1 S 1.1b .00 * b3
1.00 .08 . 3.08 1.17 1.00 , .08 334 .08
; | ,
1.50 .17 A7 _ 4.83 2.33 .00, 2.17 .67
2.00 .00 .25

.25 1.50 2.25 4.50 .25
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School Famil;m.ritx and Involvement
As part of the pre and ppst questionna.ires participants were asked
how much they know about the B-A=-R Schools. Since one of the goe.ls of
the workshop was to provide greater a.wareness of the B-A=-R community including

‘the B=-A=R Schools, it was hoped that the famlliarity with the schools

would .increase. Familiarity with the schools increased in every case but
one. (See Table 11, pagé 34.) This one case concerned the four Ramsey
parents who indicated that they knew 1ess about Ratisey School after the
workshop than they had before the workshop began. Perhaps the Ramgey
parents believed they knew a great deal about their school, but after
investigation decided that their knowledge was not as great as they previously
believed. Perhaps it was more difficult to know a great deal about the
schools than first appearances would indicate. ’ . M
As would be expected, each school group knew more about the school
in its immediate area than about the other B-A-R schools.” Males and females
indicated that they knew the least abcut Antheny, and even though they gained
in knowledge about Anthony, males still knew the least about that school.
Females indicated the least knowledge about Bryant and A&xthom'. The Black
membership knew more about Bryant and learned the most about Anthony.
The white membership began with a greater knowledge of Ramsey, but knew
the most about.Anthony on-the posttest. '
Bryant and Ramsey parents indicated a high degree of knowledge about’
Bryant and Ramsey Schools. Anthony parents indicated less knowledge of
Anthony School than Bryant and Ramsey parents indicated about their schools.

Ramsey students indicated a high degree of knowledge about Ramsey. Bryant

‘and Anthony students indicated less knowledgé of’ their own schools.\ The

parent and student groups both indicated that they learned a good deal about
their own and other B-A-R 5chools between the beginning of the workshop and
the close of the workshop. Only the four }‘iamsey porents indicated a

slight loss. - )

In the second workshop the participants were also asked how much they
knew about Brya.m;, Anthony and Ramsey Schools. Most participants were most
famil.‘l.a.r with the school in their own area and most indicated greater
mmilia.rity after the workshop was over. However, the differences between
pre and poat gscores for the Workshop II participants were lescs than the

13 38
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Table 1l

WORKSHOP I PARTICIPANTS
Familiarity with B-A-R Schools
Pre, Post and Difference

Range of answers 1 - 7; l--not very much, 7--a great deal, L--moderate amount

How much do you know How much do you know How much do you know
about Bryant School?Not | about Anthomy School? Not| about Ramsey Schqol?Not
very mich--a great deal | very much--a great deal | very mich--a great deal

. : Pre Post Diff. Pre Popt Diff. Pre Post Diff.
Bryant Total
'‘N=13 5.23 6.46 +1.23 1.62 3.62 +2.00 2.85 . L.,L6 +1.61
Anthony Total )
N=12 - 2.67 L.33 +1.66 1\ 83 6.00 +1,17 3.08 L,50 +1.k2 -
Ramsey Total ‘ e
N=18. 2.61 4 .28 +1,67 2.39 4.67 +2.28 ly .ol 5.83 + .89
"Male Total '
N=11 3.82 5,46 +1,64 2.18 L .46 +2.28 3.73 5.18  +1.45
Female Total KQ °’ .
N=32 . 3,28 L.78 +1.50 3.06 4,81 +1.75 3.81 5.00 +1.19
Black Total . .
N=19 4,11 5.42 +1.31 2.58 4,58 42,00 3.95 5.37 +1.42
White Total _ E .
N=2Lh 2.88 L.s8  +1.70 3.06 4,83 +41.79 | 3.67 L4L.79 +1.12

Bryant Parents ’ -
N=2 6.00 7.00  +1.00 1.50 5.50  +#4.00"°[ 2.50  5.50 . +3.00

Anthony Parents
N=l4 ¢ 2.25 3.75 +1.50 4.50 5.50 +1.00 ‘ 5.00 5.00 .00

Ramsey Parents | , .
N=l} 3:25 - L4,00 + .75 2.00 L.50 +2.50 6.50 6.25 - .25

Other Adults ‘
N=Q 3.78 L.78 +1,00 3.00 4,56 +1.56 3.56 5,00 +1.4b

Bryant Students |
N=8 4.88 6.50 +1.62 1.13 3.00 +1. 2.00 3,88 +1.88

Anthony Students .
N=10 2.60 L.70 +2.10 4.90 6.30 +1.40 2.50 L,50 +2.,00

Ramsey Students
N=6 2.33 4,33 +2,00 1.33 4,00 +2 .67 6.50 6.67 + .17
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differences in Workshop I scores. (See Table 12, page 36.) 1In a few

cases the differences between pre and post scores were negative. The
Anthony community aﬁd the Anthony students seemed to know the most about
their school,

WOrkshé% II was somewhat less structured than Workshop I. Workshop II
participants wvere not given detailed interim projects to complete. These
interim p£;Jects %?volved’a tour of the area, and takiné pictures or doing
interviews. A report of each groups' survey was part of the second week-
end of Workshop I. The Workshop II participahts did not work as closely
with each other and/or the schools and they did not gain as much in their
familiarity with the schools.

On both the pre and post questionnaires, participants of Workshop 1
were acked about their level of activity in school affairs and about their
desired level of involvement in school affairs. In all cases the level of
activity in school affairs’ was high as was the desired level of involvement.
In nearly every case the desired level of involvement was higher than the
present level of activity in the schools, This would indicate that the
Workshop I participénts were quite involved with school affairs, but
desired an even greater degree of involvement. These results are'shoﬁn
on Table 13, page 37. ' '

As shown on Table 13, nearly all the groups indicated very similar
levels of activity in school affairs. Only Bryant students showed an' .
average of less than five, but Bryant students showed the greatest gain
between the pre and post Questionnaires. The two Bryant parents also showed
a substantial gain. Either Bryant parents and atudénts increased their
levels of activity or re-assessed their levels of activity after they had
the opportunity to compare their involvement with the involvement of others
from the B-A~R community.

In the desired level of involvement, the Bryant group indicated the
greateai desire for a high 1e§e1 of involvement. The Anthony community
showed a gain in desire between the pre and post questionnaires, but the
Ramsey community showed a slight loss in the desired level of involvement.
Interestingly enough, the males indicated a greater desire for involvement
than did the females and the gain for males was greater than that for femeles.
Blacks indicated a greater desire for involvement than did whites and also
registered & greater gain between pre and poot questionnaires.
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Table 12

"WORKSHOP II PARTICIPANTS
Familiarity with B-A-R Schools
Pre, Post and Difference

Range of ansWets 1 - T; l--not very much, 7--a great deal, L--moderate amount

How miich do you know How much do you know How much do you know

jabout Bryant School? Not| about Anthony School? Not | about Ramsey S¢hool? Not

very mich-<a gréat deal | very much<-a great deal ‘very much-~a great deal :
N :

Pre" . Post Diff. | ©Pre Post Diff. -Pre Post  Diff.

Bryant Total g ' . o

N=16 - bo75  SJk- + .59 | 1.88 2.88 +1.00 | 2.13, 3.31 _ +1.18 .
Antlony Total o | o
N=T 2.7¢ 2,43 - .28 6.29 6.57 + .28 | 2.86 3.29 -+ .43
Ram§ey Total | 355 ' : B S
N=13 2.6 2.85 + .23 2.69 2.62 - .07 4.00 L6 + b6
Male Total ) | , | |
N&12 k42 L67T + .25 2.33 3.33 +1.00° | 2.2 3.83 + .91
Femdle Total . N |
Ne2h 3.000 -3.54 4+ .5k |5 3,38 3.58 + .20 2.9  3.67 + .TL
Black Total o | o
N=12 - 5.08  5.92 o+ 84:] 1.83  3.17  +1.34 2.2 3.83 +l.
 White Total T DR | o " : |
- N=2h 2.67T 2.2 + .5 3.63 3.67 + .04 '3.21 3.67 + L6
BFyant Parents | | | . | B
Nﬁ ' 5.00 5.50 + 150 1.00 1.50 + 050 2.00 2.00 vooo
* Anthony Parents : : . :
N‘E . 1050 2.50 ) +l.00 3:50 3.50 .oo 2.00 3.00 "‘1.00
Ramsey Parents ' i - ' ,“
N<3 . : "3.33 k67 +1.3h 2.00 2,33+ .33 5.67  6.00 + .33
Other Adults : . | ’ ' ' _
=T | 2429 2.1 o+ ke 2,1 3,71 7 +1.57 3.43 2.43  «1.00
Bryant Students , ’ | ’ .
N=12 . 5:2 633 + . 1.58 2,2  +1.3% | 2.17 3.58 +1.lb1 |
Anthony Students . .
N=6 1:00 1500 - ,00 7.00  6.67 - .33 l.k2  3.50 +2,08
Ramsey Students o '
Nab - . 2.25 2.50 + 25 2,25 2.00° - .25 5.75  6.25 + .50
41 .
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» Table 13

WORKSHOP I PARTICIPANTS
; Activity and Involvement in Schools

Pfe, Post - and Difference

-~

Range of answers 1 - 7; l--not very much, .7--a great deal /,Qqaa -
. ) B . _ , - :
" How active are you in How involved would you - [
school related activities?|like to be in schobl affaiks?
Not very active--very- Not very involved--very
active , ) * {involved
Pre Post Diff. Pre Post " Diff.
Bryant Total
N=13 5.23 DTT 4+ 5L 6.08 6.23 + .15
e Anthony Total : - T | .
N=12 . 5425 5425 .00 5.42 6.00 + .58 ' (]
Ramsey Total : _ ’
N’le 5.22 ) 5.72 + 050 5.67 5.61 - 006
Male Total ‘ -
N=11 5.46 5,46 .00 6.00  6.36 + .36
" Female Total | |
N=32 5.16 5.66 + .50 5,63 5.75 + ,12
Black Total O '
N=19 _ 5.47 ;~%.90 + .13 5,74  6.16 + 2
' White Total ’ ' | A LQS
- Nw2lh -] s.04 5,38 +.34 |5y s 0 000t
Bryant Parents » . '
N=2 ‘ 5.50  6.50 +1.00 5.50  6.50 +1.00
? 4
Anthony Parents. ~ . , ¢ B
N=l 5.00 5.75- + o75 525 575 + .50
Ramsey Parents f R : )
Nl 5.00 5450 + .50 550 575 + -25 .
Other Adults : '
N-9 . 5.67 5.56 - 011 5.11 5,22 + oll
Bryant Students A ‘
N-8 l"038 5075“ +1037 5088 /6.00 § 012
Anthony Studénts ‘ ‘ . .
, N=10 5.30  5.h0 + .10 6.00 6.20 7 + .20
Ramsey Students p ' s
N§6\ . 5.83 5.50 = 33 6.50 6.33 - .17
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i The two Bryant parents desired the highest level of involvement
of the parent groups and otber adults indicated the lowest level of
desiFe for involvement. (Perhaps because they do not have children
in the three’ schools under consideration.) All three student groups
indicated & High level of desire for involvement in school affairs.
wOrkshop IX parbicipanta appeared to have & lowér 1eve1 of activity
in school affairs then did Workshop I participants. 'l’hese results are
shown on Table 14, page 39. The average for most Workshop II groups was
not much &bovE the neutrel response of 4,00, However, most indicated
that they weére somewhat active in school affairs and most desired a slightly
higher level of schopl involvement. In all the groups except one (Anthonmy
students) these perceptions of school activity and the desired level of
activity went up.
. At Workshop II Bryant and An'bhony persons seemed somewhat more
‘involved than Ramsey persons. As before most groups desired to be
slightly more involved than théy currently were. This time females were

more active than males and whiteg were more active than Blacks. All of i

.the groups would like to be somewhat involved ‘in school affeirs. Workshop II
paiticipants did not wish to be as involved as Workshop I participents had
wished to.bé:

In most cases, participants in Workshop IT perceived their activity
in school affairs a&s rising during the workshop. Most also indicated a
desire for & higher level of involvement at the close of the workshop.
Only Anthony students showed a decrease in level of activity and no gain
in desired level of involvement

~

Feelings Towdrd B-A-R, School Quality and School Receptiveness
As pert of the pre and post workshop questionnaires, workshop parti-

cipants were aiked whether the #chools in the ares were receptive to
 tommunity inpdts., They were also asked about the value of the B-A-R
Project and #bout the quality of the schools in the B-A-R community.

The results of thesée questions and the differences between pre_ and post
"“a.ssessments are shown oh Table 15, page 40. |

- ThHe groups assessed were close to_neutral on the question of the

. schools® receptiveness to community inputk. (An average of four would
indi¥ate heutrelity,) The two Bryant perents and other adults indicated
the schools were quite receptive to community inputs. The qdestion
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" Table 14

‘ | - | WORKSHOP II PARTICIPANTS
K Activity and Involvement in Schools
- Pre, Post, and Difference

Range of Answers 1 - 7; l--not very much, 7--a great deal

How active are you in school | How involved would you like
related activitiesn? to be in school affairs?
Not very active--very active | Not very involved--very involved
T Pre Post Diff. Pre Post Diff.
Bryant Total | §
‘N=16 L.75 5.81 +1.06 5.31 .69 + .38
Anthony Total | " | ‘
N7 . L .86 5.00 + k| b.86 5.57 .1
Ramsey Total :
N=13 1 3.69 5.46 +1.77 4. 5.23 . -+ 31
. Male Total 7 ] :
N=12 4.08 5.75 +1.67 5.00 5.33 + .33
Female Total - - " : ) _
N=2l . bk.osh 5.k + .88 5.13 5.58 + .45
Black Total : o
N=12 h2s  6.17 +1.2| L. 5.50 + .58
‘White Total : : o
N2l bh6 - 5.21 + 751 5.13 5.50 + 37
‘Bryant P;rents .
N=2 ‘ 3.00 6.00 +3,00 5.00 6.00 +1,00
Anthony Parents
N=2. . 1.50 5.00 +3.50{ L4.50 5.00 .+ .50
Ramsey Parents . | .
Nw3 4.33 6.00 T 41,67 4.00 5.00 +1,00
Other adults ,
N=7 ‘ h.712 5.14 + .43 .86 5.43 + .57
Bryant Students -
N=12 . L.67 \ 6.08 +1.b1 5.33 5.67 + .34
Anthony Students
N=6 - 5.67 5.00 . = .67] 5.33 5.33 .00
Ramsey Students . . ‘
Nib _ 3.25 5.00 +1.75 5.25 5.75 + .50




T&ble 15 ‘
WORKSHOP I PARTICIPANTS

: . Community Input, BxA-R, School Quality
re, Pos , ererce ’
Range of answers 1 75 1l--not very»?méh, ‘=8 great deal

Are the scho?%'s in yﬂou.r Do you feel the B-A-R | How do you feel about
Junior high district Project will be a good | the quality of the schools
réceptive to student or | thing for the total in the B=A~R area?
community inputs? community? - _ i
e Schools are not of _ -

Very unreceptive~~Very | Will not be valusblew= excellent quality--Schools
receptive Will be valuable are of excellent quality
Pre ___Post  Diff.| Pre  Post Diff.| Pre  Post ¢ Diff.

.- Bryant Total - ' | | ;
13 469  5.39 +.70| 6.15  6.23 +.08| 5.23 5.2+ .39
Anthony Total # | -

N=12 L,67  4.83 + ,15| 5.75 5.92 + ,17} 5.00 5.58 + .58
Ramsey Total ' : -

N=18 4,39 3.72 - #67] 5.61 6.06 + 5| .78  5.06 + .28
Male Total ' ’

N=11 .27 5.27  +1.00f 6.09 6.36 + .27| L.73 5.09  + .36
Female Total . ' . ' : | :
N=32 4,66 4,28 » ,38]| 5.72 5.97 + .25| 5.06 5.47 + b1
Black Total . ' '

N=19 k.16 b.53  +.37] 5.95 6.1L +,16] L.79  5.53 T
White Total | o - \ |
N.eh' !""88 !""5!'" - '3!"' 5'71 6'01“ . + '33 5013 5'25 + ']2
Bryant Parents v -
R=2 6.00 5.50 - 50| 4.50 7.00 #.50| 6.00 6.00 .00
Anthc;ny Parents v o

N} 4.00 2.50 -1.50]| 6.25 6.75 + .50 b.so  b.75 + .25
Ramsey Parents ‘ ﬂ . ] '
N=l L.75 °  3.75 -1.00f 6.00 7.00 +1.00} 5.25 5.50 + .25
Other Adults _ |

N=9 5.22 .56 - 66] 5.67 5.78 + .11} 5.67 5.11 - .56
Bryant Students

N’B !"'050 5-50 +1,00 6'13 5.75 - 038 !"'-75 5-38 + -63 '
A { Students - )

N=10 > 4,00 4. 4o + .40} 5.50 5.70 + .20| 4.50 5.80 +1,30
Ramsey Students

4.33 5.00 + 67| 6.17  6.17 .00 | L4.83  5.17 + .3h
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remains as to which schools were (or are) recept;ve to community inputs
since the question was not framed with reference to one's own school or

even with reference to Bryant, Anthony‘oi Ramsey, but to any or all schools
in the area. ‘Presumably participants could’ have Been relating to experiences
at elementary or high schools and not just to Bryant, Anthonv or Ramsey
Schools. Nevertheless, most participants did not believe that the schools
were particularly receptive to community inputs. Seven of the groups ¢
had‘their opinions raised after the workshop experience, but seven of the\ -
groups lowered their opinions of the schools' receptiveness. The students'
opinions were raised, but the'parents’ opiniens were lowered. ‘ '

In the interim period betweee the first weekend of the woﬁkﬂhop
and the final weekend of the workshop, parents anJ adults decided that
schools were less receptive to community inputs than they had previously
indicated. This could indicate that the schools were unreceptive to
parents and adults who wished to'visit during this interim period. ‘It
could also indicate that the workshop was counter-productive if it was
hoped that participants would perceive their schoois as receptive to
commnity inputs. v '

The students may have had more positive experiences in learning more
about their schools. They decided that the schools were more receptive
than they had originally indicated. This may indicate a posture of the
schools, i.e. that school administrators believe they must serve student '’
needs, but are not as receptive to adult or parent needs.

) " On the value of the B-A-R ProJect; participants were more positive.

With the excebfion of the two Bryant parents, most participants indicated
a very positive feeling toward the B-A-R Project. However, the two
Bryant parents showed the greatest improvement in their estimation of the
B=A-R Project and indicated a completely positive value of seven at the
close of the workshop.

. Thirteen of the fourteen groups were quite positive about the B-A-R
Project to begin with and thirteen of the fourteen groups increased
2heir perceptions in a positive direction by the close of the workshop.
Oniy Bryant students showed a slight decline, but still registered a
positive reaction to the B=A~R Project.

Participants were somewhat divided in their perceptions of the quality
of the schools in the Q\F’_}eAnthonw-Ramsey area. It should be emphasized
that all participants were asked about all schools in B-A-R, so respondents

;-
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were probably replying with their estimate of all schools, not just
their own school or their children's school.

The Bryant group was the most positive of the three major groups.
The Ramsey Group was the least positive about school quality.

All three groups improved their perceptions on the post quostionnmaires
however. Femmles were more positive than males and also improved more
between the pre and post questionnaire. The white membership was more
positive than the Black membership on school quality on the pre workshop
questionnaire, but this was reversed on the post workshop 'questienmire
which showed the Black populatiomn more positive than the white popu]ntion
on school quality.

The parent groups had @ range of answers on the subject of school
Quality. Since the parent groups are so small, no conclusions could be
inferred from this range of answers, The other adults were Quite positive
about school guality, but their perceptions were lowered by the close of
the workshop, All student groups were quite similar (and close to neutz:al)
in their perceptions of school quality, but all students became more ¢
positive in their perceptions by‘the close of the irorklhop. Anthony
students especially increased their perceptions in a poaitive direction.

Workshop II participants also indicated h.verageu near neutrality
on-their school's receptiveneaa to community inputa. ‘These are shown
on Table 16, page 3. In most cases their averages were a bit lower
than those of Workshop I. Ht’Jwever‘, in all but two cases these perceptions
went up by the close of the workshop. (Only seven groups of fourteen
went up at Workshop I.) The rises were smsll and just slightly above
neutrality. ‘ '

Workshop II participants were quite positive about the value of
the B-A-R Project--as positive as Workshop'I pa.rﬁicipants had been.

In six cases these perceptions went dmm‘a.t_t‘he close of the workshop;

as compared to one case, at Workshop I. - Evidently the value of the B-A-R
Project was deemed relativély high at the start of the second workshop,

but this perception was not greatly enhanced by the close of the workshop. ]

Participants were near neutral on their perception of the quality g
of schools in the B=-A-<R area. The overall averages were slightly lower
than Workshop I averages had been. In both cases however, averages
went up slightly by the close of the workshop. (It should be noted that
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Table 16

‘ WORKSHOP IXI PARTICIPANTS .
Community Input, B-A-R, School Quality
' . Pre, Post and Difference

Range of answers 1 - 7; 1--not very much, T7--a great deal

Are the schools in your- Do you feel the B-A-R | How do you feel about

junior high district Project will be a good | the quality of the schools
receptive to students or | thing for the total in the B-A-R area?
community inputs? communi ty ?
Very unreceptive-=Very. |Will not be waluable-- | Schools are not of excel-
receptive Will be valuable lent quality--Schools are -
of excellent quglity -
Pre Post Diff. | Pre Post Difg « | Pre Post Diff.
Bryant Total , <
N=16 " ° 3.94 4,38 + b | 6.13 5.88 - .25| b4.38 4.81 + .43
Anthony Total. '
NaT b3 b3 00| 5.29 5.86 .+ .57 | b.M3  5.29  + .B6
Ramsey Total ' : _
N=13 4.38 he2 + .24 | 5.77 - 6.23  + w6 | b5k b + .38°
Male Total . : '
Nﬂlz . u.l7 ,"’075 + 058 6.25 6.17 - ,008 h"58 5'33 . + .75
Female Total |
N=2h h.21 4.33 + .12 | 5.63 5.2 + .29 | 4.38 L.7% + .37
Black Total . : :
N=12 k.00 L.67 +°.67| 6.7 5.9 - .25 | L.58 5.42 + .84
White Total . . ‘ g
N=2h k.29 4,38 + .09 _5.67 6.04 + .37 4.38 ° L. 71 + .33

Bryant Parents S
N=2 5.00 550 + .50 | 7.00 6.50 - .50 | k.50 5.00 + .50

Anthony Parents
N=2 4.00 4,50 + .50} 7.00 7.00 .00 | 5.00 5.50 + ,50

Rb,msey Parentis - , »
N=3 . 4.33 4.67 + .34 | 6.00 5.67 - .33 | k.67 5.00 + .33

Other Adults \
N=T7 4,00 3.1 - .29 | 5.43 5.86 + 43| 4.00 4,00 .00

Bn‘ra.nt Students .
N=12 ‘ 3.67 4,25 + 58 | 6.25 5.927 - .33 | 4.75 5.42 -+ ,67

Anthony Students| . : :
N=6 5.33 4,83 - 50| 4.83 5.83 +1.00 | 4.33 5.33 +1.00

Ramsey Students , ‘ . , )
Nd" h’..OO . h’oso + 050 5.50 6.25 + 075 N h’ooo ’4.25 PR .25
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reéeptheness is probably related to quality, or the perception of
quality, and the B-A-R Project is related to both. As school receptive-
nes’s to community inputs goes up, quality could be enhanced~-or the perception
of quality enhanced.) : / _

Support of Desegregation . ;
One of the goals of the B«A-R Project was to increase support for

the Minneapolis desegregation policies. ., Workshop I results on this| topic
are shown on Table 18, page 45.  Since workshop participants were chosen
with support for desegregation in mind, it would be expected that there
would be a high degree of support for school desegreg‘ation policies.
At Workshop I thirty of the forty-three participants answered 'yes' -
to the question, "Will desegrégation of Bryant, Anthony and Ramsey
Schools lead to a higher quality education for more young pecple?”
By the close-6r the workshop, thirty-five of the .forty~three answered
'yes'"to this question. Mén and women were equally supportive and both
groups increaséd their support between the pre and post questionnmaires.
The Black respondents indreased their yes answers by 50%. Two females
' responded with & 'no’ to the question posed both pre and post. These
were not the same persons however. .
As can be seen from the commnity breakdown, the two persons who
responded with a 'no' on the first questionnaire vere bo'{;h female,
both Black, both from Ramsey area, though in one case the Ramsey area
person was an Anthony parent and one was & Ramsey student. On the
post questiomnaire the two recorded 'no's’' were both by females, one
Black, one white; one’ an Ahthom,' parent and one a Ramsey ‘student.
In order to appreciate the changes, ' a change tahle was done to
show how the responses compared on the pré and post questionnaires.
This analysis is shown on Table 17 below.

ak

Table 17
B-A<R Workshop I

Analysis of Change in Answers to Désegregation Question:
 Will desegregation of Bryant, Anthony and Ramsey Schools
lead to a higher quality education.fo¥ more young people?

Pre~Workshop Questionnaires

’ M=li3
, | Yes No I Don't Xnow
Post Yes 28 1 6
Workshop NG . 14 1 o
Questionnaires 'y pop:t Know 1 0 s . dd
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. - Table 1 8
WORKSHOP I PARTICIPANTS

Question: Will desegregation of Bryant, Anthony and Ramsey Schools
lead to & higher quality education for more young people?

' PRE-WORKSHOP SURVEY POST-WORKSHOP SURVEY
Do Not Do Not
Group N Yes No Know Yes No Know
Bryant Total - 13 8 o) -5 10 0 3
Anthony Total 12 0 o 2 12 0 0
Ramsey Total 18 12 - 2 L 13 2 3
Workshop Total .43 30 2 11 35 o2 6
. L4 L \g‘ * a
Male Total 11 7 ) L 9 0. 2
Female Total 32 23 2 7 26 2 L
Black Total . 19 10 2 .7 15 1 3
White Total 2l 20 0 N 20 1 3
Bryant Parents 2 2 0 0 2 0 0
Anthony Parents L 2 1 1 3 1 0
Ramsey Parents L L 0 0 L 0 0.
Other Adults 9 8 0 1 8 0 o1
%

Bryant- Students 8 L 0 L 5 0 3
Anthony Btudents 10 7 0 3 9 0 1
Ramsey Students 6 3 1 ) 2 L 1 w 1




. - , .
7 . ‘ ' |
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rron the annlysis it can be seen that twenty-eight of the persqnu
who answered 'yes' on the pre-workshop question also answered yes"
on the posteworkshop-question. One who answered "no" originally !
answered "yes" at the close of the workshop period. Six who answered
"I don't know" answered "yes" at the close®of the workuhop.' One "yes"
became & "no", one "no" remained "no", and one "yea" became an "I don't -
know." Five "I don't know' a" remained the same.
It should be emphasized that meny who answered "1 don“t\know or
"no" supported the idea 6f desegregation, but qunlified their anawers
by sqying tiwt an improved curriculum, responsiveness, or real interactiom
bad to be present before desegregation would lead to improved quality.
At Workshop II the same question was aakedspréeand posét. Most
persons responded in the affirmative. These results are shown on Tables 19
and 20, pages 46 and b7, As before, more persons vere affirmative in
their responses after the workshop than thby were bhefore the workshop.
At the close of the workshop, perents and adults were nearly ununimous
in their support of desegregation, as they had been after Workshop I. 3
Parents had & large percentage of "I donm't know" respouses at the pre-
workshop time, but were uniformly affirmative at post workshop time,
Students recorded the most "I don't know" responses at post workshop
times, Anthofy students. especially increased their "I don't know" responses.
In 9nakyzigg the changes from pre to post at Wdrkshop_II, a change
table simila¥ to Table 17 was prepared. This is Table 20 below. As can
be seen on the table, twenty-two persons who responded with a "yes" ‘'in
the pre-qusstionnaire also answered "yes" on the post-questionnmaire.

Table 20
B-A=R Workshop IT

lysis of Change in Answers to Desegregation Question:,
N1 desegregation of Bryant, Anthony and Ramsey Schools
le

ad to a higher Quality education for more young people?

N=36
Pre-Workshop Questionnaires
Yes , No I Don't Know ' '
Post . Yes 22 . // 1 6
Worklh?p No h 1 - o} 1 51
Question- I Don*t Know 3 0 -
naires




. . ‘"Table 19
WORKSHOP II
. Aprily May 1974
Question: Will désegregation of Bryant, Anthony and Ramsey Schools
”. : lead to a h'igher quality education for more young people?
PRE-&ORKSHOP SURVEY POST-WORKSHOP SURVEY
« ' Do Not| Do Not
Group N Yes No Know > Yes No Know
Bryant Total 16 13 0 3 12 2 2
. Anthony Total 7 6 1 0 6 0. 1
-Ramsey Total ~ 13 T . 0 6 11 0 2
Workshop Total 36 26 1 9 29 2 5
. . /Il - 4
Male Total 12 9 0 3 11 1 .0
. ' ;
Female Total ‘ 2k 17 1 6 18 1 5
Black Total ‘ 12+ 8 o L 8 2 2
White Total 2l 18 1 5 21 0 3
Bryant Parents i 2 | 1 (0] 1l 2 (0] 0
Anthony Parents 2 (- 1 0 1 2 0] o] )
Ramsey Parento 3 1 o 2 3 o 0
Other Adults 7 5 0 2 . 6 1 0
'.”n‘
Bryant Students N Y- 1. - 0 1 9 1 2 g
Anthony Students 6 L 1 1 3 0 3
Ramsey Students L 3 0 1 L 0’ 0
»
02
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One "yes' became a "no" and three who answered "yes" changed to "I
don't know." One “no" became a "yes". Six who responded "I don't know"
at the opening responded with a "yes" at the close. One "I dop't know"
became a "no", and two who answered "I don't know" remained the same.
The one "yes' who becime a "no" said thet desegregation would not lead
" to higher quality, but integration would; a reference to attitudinal chnnzea
re.ther than & simple mixing of races. . '

As cm be seen from the Tables, support for desegregation was relatively
high. Some persons wished to qualify their support, but most who were in
the B-A-R Workshops supportted Minneapolis desegregation plans. Interestingly,
~ the perents and adults were more supportive than students. Students who
are closer to the daily process were more prone to give an "I don't know"
answer or to qualify their response.

Growth in Skills

Another objective of the B—A-R Pro;]ect was to teach fersons skills
"that would aid in the process of desegregution. At both workshops the
skills stressed were mainly commnicetlion skills. s.’uice the workshops
involved persoms of different races, different sexes, and different agei ’
questions probing these three areas of communication skill were asked.

Table 2%, page 49 shows the mean scores for comomunications with. the
opposite gsexy, with other age groups and with other races of ethnic groups.
The pre-workshop averages are shown, the post-workshop averages are shown
and the differences were tabulated. There is also a change column which
shows the level of response when persons were asked on the post-workshop
questionnaire if their commnication with othems "improved a lot", "improved
some, " "stayed the same", or "got worse.” One point was given for "improved
a lot," two for “improved some," three for "stayed the same,” and four for

"got worse.” A lower score indicates greater improvement.

. As can bé seen on Table 21, participants-assessed their communication
skills Quite highly before the workshop began. Even though the initial
aversges were quite high, the post averages were higher. The chnnge
column indicated that most agreed that their commmication lkilla improved
somewhat . )
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Antho:u} students ipdicated a large i‘mprav.eme"nt {1n\ the change columr)
in communicating with the opposite sex, with other ages and vith other
races. mles showed a large improvement in their communication skilis-
with" other a;ge groups. All students showed greater gains in conmunication
skiils then d1d parents or adults, and they also believed that they
iihproved more. '
At Workshop II,erticipants rated their communications skills in
the game way. These are shown on Table 22, page 51. Most groups had lower
initial sversges than ;Iorkshup I peréons ‘(with the exception of Bryant '
parents) and. moSt groups showed gains between pre and post scores. The
change columms' scores were as high or higher than they had been at Workshop I.
Evidently communicatibn between groups was one area of positive ga.in at
both workshops. . .
Communication across race lines tended to rank lower then communicatiop

. between opposite aexe_s ‘o between different age groups. Most groups at,

¢ All three questions were answered with: /J

‘Worksh'op II. beliewr'ed:their commnications skills had improved. In fact,
most of the &verages: in the change columns were greater for Workshop II.
than for Worksho;r I. The lay leaders of wOrkshop II evidently stressed
a great ‘deal of interwp communica.tion.

. -
| , . g
’

5The questions for the change columns were: IR

Ve L e

(1) How do you feel your ability to communicate with persons of the
opposite sex has changed as a reésult of this workshop?

(2) How do you feel your ability.to communicate with persons of a
different age .group (adult-atudent) has changed as . a; result of
this workshopz& .

(3) How do you feel you ability to communicate with persons of a
different race-or ethnic group has changed as a_result of  this .

sworkshop?

1. improved a lot ’
2: improved some o } Co
3. stayed the same - L
0
4. got worse '

¢ .
0O «
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Reductiom in Racism

No. direct questions were asked at either Workshop I or at WOrkshop II
on the reduction of racism. It was assumed that positive feelings toward

~ the B-A-R Project,_' support of desegregation, and growth in inter-group

communication skills would all help in the reduction of racism.

The growth in desegregation support, the overall support of the -
B-A-R Project, and the growth in communication skills would suggest steps
toward a reductionp:.n racism. The positive interaction of bi-recial groups

in workshop teems and community teams (as an outgrowth of the workshops)

also worked toward a reduction of racism. . v ' -
( .

»

Overall Workshop Perceptions

N

Table 23, page 53 shows the results from sbme key questions on -the
post Workshop I questionmaire. The’ pa;tic:.pants were asked if the workshop
fulfilled their expectations. Most groups weré quite positive in their
answers to this question. Only the males and the four Anthony perents

averaged lesg than five in their owerall assessment of the.workshop.
Bryant and Ramsey parents were particularly positive about. the workshop
experience. Of the student groups, Anthony students were the most positive.
When asked whether the workshop increased their understanding of |
the B-A-R community, the participants were quite positive. The Bryant
group, the Bryant. pe.yents ’ the Bryant students and the Black membership
were pa.rticularly /positive on this question,
Participa s were also asked if the ideas, skills and methods
learned in the workshop would be useful to them. The participants were
partdcularly positive on this question with most groups ayeraging ‘more than
six pojnts on a seven point scale. All groups seemed to believe that the
idea,s/,’ 'skills and methods used in the workshop would be useful to them. ‘
When asgked whether the workshop experience would be valuable in
the future, all groups indicated that the experience definitely would -
be useful. The four Anthony. parents indicated the lowest average on this

‘question', but Anthony students indicated one of the higher averages, Each

group believed that the v;ork_shop experience would be valuable. The workshops .
were planned to be useful to supportive commmity members in a desegregation

. experience,




Range of answers 1 - 7; l-jndt very much,

. Table 23

WORKSHOP I PARTICIPANTS
Workshop Experiences

-

T--8. great deal

53

: , . | ideas, workshop others would
workshop has understanding | skills, and | experience |find the work-
fulfilled of B-A-R ‘methods will be shop experience
expectations | community learned valuable valuable '
increased are useful in future )
‘Bryant Total .
N=13 5.23 6.39 6.15 . 6.00 5.85
Anthony Total . L
N=12 5.42 5 .50 6.33 5.83 W
+  Ramsey Total ]
, N=18 R 5-56 5033 6'06 6.22 6.06
" Male Total | , - : -
N=11 ‘ L.82 5.91 5.91 5.91 6.00
Felinle Total . A
N=32 . 5.63 5.63 6.25 6.09 6.00 ]
Black Total » i
§=19 5.26 6.11 6.26 ©5.84 6.11
" White Total '
=2k 5.5 5.38 6.08 6.21 5.9
Bryant Parents .
» N=2 6.50 6.00 6.50 6.00 6.50
Anthony Parentq
N=b L.50 5.75 6.75 5.00 6.50
RahSey i’arent's‘ :
N=l c 6.00 5,00 6.50 6.25 6.75
Other Adults x
N=9 5.22 5.33 5.89 5.4L 5.11
Bryant Studenty
N=8 : 5.13 6.63 6.00 6.25 6.00
Anthony Students . ’
N=10 -l 5.90 5.90 6.10 6.70 6.50
Ramsey Students . , Tk
N=6 5.17 5.00 6.17 6.17' 5.50
08
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Horkshop participants were also asked if the workshop experience
would be valuable for others. Most agreed that it would. Since a second
workshop was planned, this question was helpful to the planners and con-

—

sultants. Only the “other adults" group registered an average below 5.50.
Most parent groups were extremely positive that the workshop would be ®
valuable for others. Bryant and Anthony students were equally positive
with only Ramsey studénts indicating an average of less than six.
The same questions concerning the workshop were asked after Workshop II.
The results were mainly positive. Table 24 shows the results from Workshop II.
In assessing whether Workshop IT had fulfilled expectations, Anthony . ' Y
" residents were slightly less positive than Bryant residents, and Ramsey
residents were the most positive. For the same question males were more
positive than females, and whites were more positive thén Blacks. - Seven
of the grouyps recorded a higher score at Workshop II than at Workshop I.
The Black membership recorded a lower score at both workshops indicating
: that the sessions may have been more helpful to the white community.
“ Males indjicated a higher degree of satisfaction at Workshop II than at
Workshop I, Parents tended .to judge the workshop more positively than
other adults or than Bryanﬁ and Anthony students, but_Ramhey students P
said the workshop had definitely fulfilled their expectations.

Most agreed that their understanding of the B-A-R community had
increased. Only Ramsey parents were neutral on this point. Most also
agreed that the ideas and methods they learned would be useful.

In_Judgihg the future usefulness of the workshop, Workshop II parti-

cipants were not as positive as Workshop I participents had been, but were
still positive in their reactions. Bryant perents and Ramsey stﬁdents
Judged the value the highest. In commenting whether others would find

"™—~" the workshop experience valuable, Workshop II participants believed this

‘ would be true. Overall their assessments were not as high as Workshop I
assessments had been. The presence and leadership of professibnal people
in Workshop I was evidently superior to the: community leadership in
Workshop II.

’




Table 2 _ .
WORKSHOP II PARTICIPANTS
Workshop Experiences -
Range of answers 1 - 7; l--not very much, 7--a great deal ‘
ideas, ¢ workshop ¥
understanding | skills, and experience others would
workshop has of B-A-R methods will be find the work-
fulfilled ~ community learned valuable shop experience
expectations increased are useful in future ve. luabile
Bryant Total '
N=16 ‘ 5.00 5.69 + 6.00 5.31 5.25
* Anthomy Total o |
Nﬂ ; . ,E » h‘ .86 5 l7l Suw | 5 .71 5 .71
Ramsey Total . v ~ .
N=13 5.85 5.62 5.R 5.69 5.85
Male Total ' ’ ' ,
N=12 5.50 5.83 5.58 5.50 5.33.
Femnle Total . ~ N
N=2L 5.17 5.58 5.88 5454 5.67
Black Total , )
N=12 L.50 5.67 1&{ - 6.25 5.42 5.17
White Total | |
N=2l 5.67 5.67 5,54 5.58 . .5.75
Bryant Parents . v
N=2 . 6.50 6.00 6.50 6.00 6.00,"
Anthony Parents
N-2 5.50 5.00 5-00 5'50 6.00
Ramsey Parents .
N=3 6.67 L.00 5.67 5.67 6.00
Other Adults o i |
N=7 L,86 5.86 ﬁs.lh 5.29 5,71
Bryant Students
N=12 4.83 5.58 6.17 5.25 5.08
- Anthomy Students .
N=6 L.83 - 5.83 ) 5.50 5.83 5.83
Ramsey Students
N=l 6.25 6.75 6.25 6.00 5.50
60




Summa.ry
In summary, it can be noted that the workshop participants represented

“«

quite a mumber of organizations and held offices in ma.y of those organi-
zations. They came from all three of the communities involved, and from
all three of the schoals involved. They were male and female, Black and
white. Most of the participants were quite active in school affairs and
most ‘desired to be even more ac%ive. Workshop I.participénts desired to
be more active than wOrkshop II participants. Most of the participants
were not too aware of community centers, businesses or churches outside
of their immediate area, but most learned a great deal about the B-A-R
area as a result of the workshop.

. The participants were quite positive in their assessﬁent of the
workshop and in thelr support of the B-A-R Project. Most respondents
believed that:-they learned some useful skills in the workshops and believed
the workshop experience to be valuable. Most expressed the idea that tﬁe
workshop experieﬁce would be valuable to others. ‘

The B-A-R Workshop I groups expressed meny positive reactions to the
consultants who conducfed the workshops. (These perceptions were asked
to provide feedback for the consultants and were not tabulated on tables
for phis report.) Workshop II participants were not as enthusiastic about
their ley leaders, but judged them positively.

The workshop participants indicated only a modest level of familiarity
with the schools .involved in the B-A-R Project. After the workshop, most
of the participants were a great deal more knowledgeable about the schools.
The participants were not too positive about the receptiveness of their
schools to commnity inputs. Some became more positive in their assessment
after the workshops, but nearly an equal number became less positive in
Workshop I. Workshop II participants became more ppsitive on the post
workshop questionnaire. The achools may need to work on their receptiveness
to communify inputs. 'Zjﬁ

The participants were positive about the value' of the B-A-R Project
and these perceptions grew during the course of tﬁé workshops. Workshop
participants also became more positive about the quality of the schools
in the B=A-R community.

Most of the workshop participants believed that they communicated

quite well with persons of the opposite sex, with persons of other age
< 8roups, or with persons of another race. However, they believed that they

61

enhanced their skills as a direct result of the yorkshops.
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Most respbnden%s felt quite supportiﬁe of desegregation efforts,

‘but adults were more positive about the benefits of desegregation than

vere students. Seventy-eight percent of the Black participants were
‘affirmative in their support of desegregation and 83% of the white
participants were affirmative in their support at Workshop I. At Workshop II,
664 of the Black participants and 87% of the white participants were affirma-
tive in their support of desegregation. All groups seemed to be more ‘
favorably inclined toward the benefits of desegregation on the post-workshop

questionnaire.

Overall, the workshops seemed to accomplish their purpose of teaching
skills, developing awareness, and building support for B-A-R and the
desegregafion process. The participants'seemed to grow in the areas
deemed critical for the success of B-A-R and the desegregation effort.

" The least positive aspect of the workshops was the small participation
in Workshop II. Since it was hoped to offer this second workshop for at
least 100 persons, the initial group of 66 was somewhat low. The dropout
was very large and only 24 persons completed questionnaires at the final
session of Workshop II. A follow=-up produced twelve more who attended
varying numbers of sessions.

Nevertheless, the final group of WOrkshop 11 particippnts was smaller
than the Workshop I group. Perhaps Workshop II was offered too late in
the year. Perhaps weekends and week nights in April and May were not
conducive to a high attendance. Perhaps the lay recruiters were not as
efficient as had been hoped and follow-up may have been missing. Perhaps
workshops demend a larger commitment than most people are willing to give.

' Some Workshop II participantg listed communication, publicity and leadership

as some of the weaknesses of Workshop II in a spot survey done at the final
session. _
-~
The overall workshop experience wac a positive one for those who took
part. Many activities grew out of workshop participation and were sponsored
by the teams that were formed at the workshops. A broomball event was

- held, a picnic was sponsored and plans evolved for a slogan and emblem

contest. One team mede a huge map of the area and another developed a

‘slide presentation. A B~A-R presentation was given at three elementary

feeder Schools and auditorium presentations were sponsored. Some of the
B-A-R workshop participants will form the advisory committee for 197L4-75.
Teamwork, communication and involvement have been sctressed. The Workshop I
and Workshop II participants have formed that "network of organizations"
desired by the project proposal.
al
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V. Other B=A-R Groups and Activities . .

Though the workshops were the major endeavor of the first year of ~
the B-A-R Project, other groups and other activities were included in,
the B-A-R plan. Among these groups were the student g‘roups) (one in each
junior high school) who met fairly regularly during the school year.

Also included were the staffs of the three schools. The B-A-R Advisory >
group, cornpqaed of eighteen parents, staff, administrators, coxpmmity people
and students, st once a month and was a major B-A-R group. The persons

at an open community meeting of Bryant, Anthony and Ramsey were also considered
a group for purposes of evaluativn.

The B-A~R student groups consisted of students who volunteered to
meet on a regular basis to support B-A-R activities, to help publicize
the B=-A-R Project in their schools, to develop and plan activities.
for thelr schools, and to be a liaison between the B-A~R coordinator and
the students. Anthony and Ramsey B~A~R students met about twice & month
after school. The Bryant group was combined with the Emergency School Aid
Act (ESAA) students and met during a class period every day. The Bryant
group was consliderably larger than the Anthony or Rismsey group.

The B-A+R Advisory group consisted of two parents, one community
person, one a&dministrator, one teacher and one student from each school.
These people were chosen with the help of the schools’' parent groups
and the principals. They met monthly, but attendance wés always a problem.
The B-A~R Advisory group in 1974-75 will consist of three parents and
three students from each school with preference being givgn.to those who
participated in one or both workshops. This was g}gne’ﬁto insure involve-
ment of parents and students. The coordinator will be a liaison with -
school administration and staffs.

The school staffs consisted of all persons employed at the schools.
Aides, awcretaries, custodians, teachers, counselors and administrators
were all encouraged to complete the B~A~R questionnaires. Each school
principal was in charge of calling the meeting to complete the B-A-R
questionnaire. '

In April and May 1974 most of these groups were given a questionnaire
concerning the objectives of the B-A-R Project. The community group was - 2
assessed in February. Each group was asked to assess its awareness, its
feelings about B-A-R, its feelings about desegregatibn, its feelings about
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"other" commnity members, and the B-A-R Project’'s impact on racism.’ ' 1
|
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o In addition, the student groups and the B-A-R Advisory committee were
asked to assess their skills in communication, problem solving and
conflict resolution.

Since two of the student groups were Quite small (seven at Ramsey
and six at Anthony), the three student groups have been combined in the
evaluation. Since the results from each of the student groups were
similar, this seemed feasible. Those of the B-A-R Advisory group who
responded to the Questionnaire also represent a small group. A melling
failed to produce more than the seven Questionnaires available for

tabulation.

Awareness of B-A-R Project

One of the bbjectives of the B-A-R ProJec£ was to create awareness
of the B-A-R Plan and the B-A-R Project. Therefore, the first questions
asked concerned the respondents’' awareness of the plan and the project.
Since most of the groups assessed were components of the B-A-R Project,
it would be expected that they would be aware of the Bryant, Anthony,
Ramsey plan and the B-A-R Project. This proved to be true. The questions
and the results are shown below.
Question 1: Bryant, Anthony and Ramsey Junior High Schools have been

united in a desegregation effort which takes effect from
1973-1975. Are you aware ‘of this plan?

Yes No
B-A=R B-A-R B-A-R
Student/// Bryant Anthony Ramsey Advisory Community
Groups Staff - Staff Staff Group Group
N=3 N=51 N=80 N=62 N=7 N=39
Yes ®% %% 9% 9% 100% 9%
No & 2% 1% 2% o% 3%

Most of the B-A-R groups were very aware of the desegregation plan for

ﬁryant, Anthony and Ramsey Junior High Schools. .
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Question 2: Bryant, Anthony and Ramsey Junior High Schools are also
cesmembers of the Bryant-Anthony-Ramsey (B-A-R) Project
designed to facilitate transition in a desegregation
effort. Are you aware of the B-A=R Project?

Yes No *
B-A-R . B-A-R B-A-R
Student Bryant Anthony * Ramsey Advisory Community
Groups Staff Staff Staff Group Group
N=3 N=51 N=80 N=62 N=7 N=39
Yeo I o o1 oo ot | 1008 94
No I 6% 2% 1% 5% 0% 6%

Large percentage of the groups assessed were aware of the-BqA-R Project.
The students were aware since they belonged to a ﬁLA-R groups, although some
of the Bryant respondents may have been‘ESAA students. The Advisory Group
is very aware of B~A«R and those community members who attend a B-A=R
meeting were aware of the project. The staffs too exhibited an awareness
of the B-A-R Project.

Publicity has been emphasized in the first year of the B-A-R Project.
Community meetings were held at the beginning of the school year at each
of the schools. Notices were placed in school bulletins and the "West
Area News" carried several articles on the B-A-R Project. Community
organizations were contacted to help in recruitment of workshop people and
to cooperate in B-A=-R Activities. Various activities/also helped publicize
B-A-R. Separate B-A-R inserts were included in two issues of the "West

Area News."

Feelings about the ﬁﬂA-R Project '
Another objective of the B-A=R Project was to foster positive feelings

about the B-A<R Project. All of the groups were asked their feelings
about B-A-R., This question was answered on a contimium as were the

remaining duestions on the questionnaire. The continuum had seven slots
for degree of positive or negative response. Averages between five and
seven would indicate a positive response, averages near f a neutral
response and averages between one and three, a negativqfrégionae. The
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.- gquestion and the results are shown: below. These responses went from

a very positive to a negative responsé.

. Question 3: The B=-A-R Project has sponsored workshops, student groups,
" activities and cooperative efforts among the schools. How
do you feel about the B-A-R Project?

very positive / / / / / / /| [ very megative
7 6 5 b 3 2 1 '

B-A-R B-A-R  B-A-R

Student Bryant Anthony Ramsey Advisory Community
Groups Staff Staff Staff Group Group
N=36 N=51 N=80 N=62 ¢ N=7 N=39
Question 3 5.8 5.16 L.43 L.38 5.43 . 6.03

The community group recorded the highest average on feelings toward
B-A-R and the school staffs recorded the lowest averages on feelings
toward B-A=R. All groups felt positive toward B-A-R, but the Ramsey
staff and the Anthony staff were not far from neutrality on the question.

Feelings about Desegregation
One of the major goals of the B-A-R Project was to facilitate the

desegregation process. One of the main objectives was to foster uupbort
for desegregation and the Minneapolis desegregation plan. Two qﬁeations
were asked about desegregation. One question was general indicating
favorableness to desegregation and one was speZ%Fic to the Bryant-Anthony-
Ramsey plan. These two questions and the results are shown below.

Question 4: One of the criteria for a quality school (in addition to
building skills and developing citizenship) is that its
racial ratio is reflective of the total community’'s racial
ratio. For this reason desegregation efforts are proceeding.
Are you in favor of desegregation to achieve more balanced
racial ratios? ,

very favorable very unfavorable

to desegregation / / / / / / / /to desegregation
T 6 5 R 3 2 l

Question 5: Part of the Minneapolis overall desegregation plan involves
the development of 7th and 8th grade centers at Bryant and .
Anthony Junior High Schools and the development of a Gth
grade center at Ramsey Junior High School. How do you feel
about this part of the Minneapolis desegregation plan?

very favorable/ _/ [/ / / /. [ .Jvery unfavorable
’ 7 6 5 L 3 2 1 .
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B-A-R . B=A=R B-A=R
Student Bryant Anthony Ramsey Advisory Community
Groups - Staff Staff Staff Group Group
N=36 N=51 N=80 Nm62 N=7 N=39
Question 4| 6.03 | 5.84 b .5k 4,71 6.14 6.28
Question 5| 4.69 4.9% 3.62 3.63 5,14 5.77

As can be& seen from the averages on Question 4, there is a great dealJ
of support for desegregation among the students, ‘the advisory group and
the community group. Bryant's staff is quite positively inclined toward
desegregation, but Anthony's and Ramsey’'s staff are less so. Theeaveragea
for the school staffs are positive, but only slightly so for Anthony and
Ramsey.

Question 5, on the specifiecs of the B-A-R plan, elicited quite
The B-A-R Advisory Group and the B-A-R community
group were quite supportive of the plan. The student groups and the
Bryant staff were mildly supportive of the B-A-R plan. Anthony and Ramsey
staffs were slightly negativg on the plan to create 7th and %&h grade
centers and & 9th grade ceriter.

From the comments it was clear that the Ramsey part of the plan was
the least acceptable to students and adults.
Junior high school (ninth grade only) seemed disruptive to the persons
involved. The creation of a ninth kradq center 13 noﬁ quite acceptable
to some B-A=R people.

different responses,

The concept of & "one year"

Feelings about B~A-R Community )
The B-A-R Project sought to create an expanded community in the Bryant-

Anthony-Ramsey area. Two related areas of concern were famliliarity and
positive feelings toward "other" persons in the expended commnity and a

sense Of bmlonging to an expanded community.
on the questionnaires. The results are shown oﬁ the following page. ‘If4>

|

These two areas were explored

67
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Question 6: The B=-A-R Project hopes to involve Bryant, Anthony and
Ramsey area people in community involvement projects
(workshops, activities, advisory groups, etc.) to aid

in developing an expanded community awareness? How do ~

you feel about the "other" members of your expanded T

community?

very positive / >/ / / / / [/ _/very negative’

. T [} 5 N 3 2 1 / :

Question 7: Do you feel a sense of community with the B-A-R couﬁunity?

feel a sense of . don't feel a ,

belonging in the ' sense of belongin

B-A=R community / / / / / / / /in the B-A-R
| 7T 6 5 & 3 2 1 commnity

B-A=-R B-A-R B-A-R -

Student Bryant Anthony Ramsey Advisory Community
Groups Staff Staff Staff Group Group
N=36 N=51 N=80 N=62 N=7 N=39
\ -
Question 6 5.08 5.45 L.28 - L.78 6.57 | 6.21
!
Qu§stion T 1 5.67 3.67 3.08 3.16 5.1b | 5.54

Most groups had positive feelings toward "other" members of the expanded

j community. The advisory group and the sctudent groups had regular. contact

with persons from'all three communities: The B=-A=R community group was

composed of concerned a 'Iﬁtgggé%ga ople, come of whom weré\ngfshop .
participants, and t@gy/ij;~very positive feelings toward "other" members o
of their expanded commmity. The Bryant otaff had the most pesitive feclings
among the three school astaffs. The Anthony and Ramsey agaffs were more

neutral about "other" memberc of their expanded community.

X The cense of community with the B-A-R community (question 7) was

decidedly lower for most groups. Thq=B~A-R community 15 evidently too
new to inspire a sense of communx\ among the constituents. The students,
the B-A=-R Advisory group and the B A-R commnity group felt a cense of
cowmunity.y’This was probably because of their involvement with B-A-R
ucfivities. The three school gtaffs who were lecs 1nvoived in B-A-R
activities did not feel a sense of belonging to the B-A~R community.

Y

Growth in Skills -
The B-A-R Project, through the workshops and in the B-A=R groups,

" tried to teach skills that would be conducive to fucilitating'deﬁbgregntion.

4

These skills were mainly communication okilin between age groups, sexes

.

o f e
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~and races. Some skills of conflict resolution and problem solving
2 were also stressed The school staffs were not involved in skill
development, so the questions -on skills were asked only of the student
groups, the.advisory group and the Workshop groups. Two or three skills
de pment questions were asked of -the groups involved. Tfle_S,e questions
" and the ~r:esuzl.ts a.re s‘hown below. )

. Questicﬁé: In the werkshops and in other meetings and group a ivn.ties,
. ‘ Ahe -B-A#R - Pro;]ect hoped to foster skills in e
. between: various groups of the expanded community (various
. age levels, various races, sexes, etc.). Do you believe
- your communication skills have grown because of your
. ,imrolvement ux "B=A-R actwities"

ccmmunication e o _ : . commuriication

skills have grown : ’ skills have

& great.deal . / / / / ~/ -/ /| . [grown worse
T 6 5 .4 3 [’2 1

Question 9: One of ‘the goals the B=A=R Project hopes to achieve is
better conmunication between different races. How do
you ﬂeel your communication with members of other races
has cha.nged"

.

.has improved . : has become "
verymuch / /4 [ [/ /' [ AA/ worse :
' : 76 5 h 3 2 1
Question lO The B-A-R activities &1so hoped to foster skills in -
. conflict resolui;ion, in problem-solving and in, other _
v areas. Do you lieve your skills in conflict resolution °
- or problem solv ng ha.ve Ggrown over the pa.st yea.r" ‘

2.

t

have ‘grown ’ - : "~ have become J .
very mach [/  / Y [ L. L/ worse . ’
/ R T 6 5 ° *1& -3 ) 2 1
"~ - B=A=R . B-A-R RN . ) ‘
Student Advisory Workshop Workshop
Groups ; ‘'Group . T II :
N=36 N=7 : N=IF3 ‘- N=36
" Question 8 - 5.72 5.1k 6.30 5.65
Question 9 5.75 5.43 6.06 . 5.37
Question 10 | - 5 .12 5.43 -not not
- agked asked




| The groups questioned believed that their"skills had_improved

- during the year. The Workshop I group which had professional leader-
'ship and a heavy stress on skills felt the most improved. The wOrkshop II
group had lay leadership ‘but still felt they had improved considerabls' '
The student groups believed their skills had improved, ‘It should be
pointed out that- most of the students in the student groups were members
of one of the workshops or Qgrticipated in the second hour class at Bryant. -
‘Therefore the emphasis on skills for them'was a result of workshop parti-
cipation, class pﬁfticipation or B=-A-R group participation or some combina-
tion of those areas. Skills development was one positive outcome of the
B=-A=R activities.‘

s

‘ Reduction of Racism
All of the questionnaires asked if the respondent believed that the
B-A=R Project could help in the elimination of racism. This was one of
tnevobjeqtives of the BqA-R‘Project. No definitions were given nor were -

any strategies suggested. “The question was general and asked for opinions

-~

onxy. + The results are shown below.

Question 11: Do you believe that the B-A-R Project can aid in the
(question elimination of racism in the B-A=R community?
8 for school : :
staffs)

can aid a will make
great deal /  / / / / / / / matterg worse
. 7 6 5 n 3 2 1 -0

I

B-A-R : . B-A-R B-A=-R

Student § Bryant Anthony Ramsey Advisory Community
Groups Staff Staff Staff Group Group
N=36 N=51 ~ N=80 N=262 N=7 N=39
Question 11 ' 5.7 | 5.12 I .38 ] 3.84 I 5.29 | 5.97
(8) ' .

t

i

The range of answers to this question was wide. Some groups believed
the B-A-R Project could help in the elimination of racism, but some
individuals and the Ramsey staff were doubtful if the B-A=R froject could
help. The community group was the most confident of the B-A-R Project's

-ability to aid in the elimination of racism. The Bryant staff“was the
most confiden) among school staffs, but not as confident as the students'

groups.
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Other Activities . .
As an. uutgrowth of Workshop I, four téams were developed which carried
on prqjecta or sponsored activities. The Workshop I groups were responsible
for a broomball event on February 13.which weas open to students and staff
of all three schools &s well as any other community maﬁbera. Buses and
refreshments were provided by B=-A=R.
The teams from Workshop I also developed a large detailed map of
the BqA-R community, took pictures which they developed into a- slide
preaentation and planned a slogan and emblem contest which 1is scheduled
for the fall 6f 1974k, The slide presentation was given at the February
commnity meeting and 18 available for other mngtings.
- The Workshop I people were the trainers “for Workshop IT and had
special training seasions in March. They led the Workshop II sessions
from which other teams developed. The Workshop II teams planned a B-A=R
presentation for feeder schools which was given.at three locations. The
groups were &lso planning a B~A=R community brochure, and coordinated the
effortg for entertainment at a B+A-R picnic in June. They will be working
on the possibility of providing student lounges at the three B-A-R schools
and on increasing membership in the B-A-R student groups during 1974-75.
| Although the workshop teams are a commnity organization or a network
of organizations as described in the proposal, an effort was made to
involve other organizations in the work of B-A-R. A community agency
meeting was held in March to publicize B-A-R and enlist the support of '
' other groups. This meeting was held in conjunction with Ssbathani Community *

Center and included eleven representatives from six community agencies.

JIn addition to the end of the year BeA=R picnic, several roller skating
parties were sponsored and several auditorium presentations scheduled.
A summer program was planned. . ' '

' Iﬁ was evident from the qgestionnaire results that There was highv
awareness among B-A-R people of the B-A-R plan and the B-A-=R Project.
Feelings about the B-A«R Project were qQuite positive though the school
ataffs had less positive feelings toward B-A-R than the other, more involved

groups. ' ‘
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» ) Most groups were supportive of desegregation as an ultimate goa.l,
but were .less supportive of the specific desegrega;tion Plan which makes
Bryant and Anthony seventh and eighth grade centers and Ramsey a ninth
gra.deg@enter. The Ramsey and Anthony staffs wére fl_ae least supportive of
desegregation and the least supportive of the B-A-R plan. Students, the
advisorty group, and a B-A-R-community group were more supportive of the
desegregation idea than of the specifics of the B-A-R plan.

The' B-A-R groups felt quite positive tow‘a_.rd the "other" members of
their expanded community. The school staffs felt less positive toward |
"other" members of the community. The school staffs did not feel a
sense of commnity with the B-A-R community. The B-A-R groups did feel a
sense of comunify. '

The school stiffs were not asked about their jxowth in skills since
they did not participate in any B-A-R training sessions to facilitate
growth in skills. Those groups which did participate said their communi- .
cation skills, their problem solving skills and their conflict resolution
skills had grown. The perceptions of the B-A-R student groupé and the
B-A-R Advisory group were compared with the Workshop groups. The Worl;j
shop I group rated their growth in skills the highest. The Workshop II -
group believed they had achieved slightly less growth in skills.

The Bryant staff, the B-A-R student groups, the B-A-R Advisory group )
and the B-A-R community groyp believed that the B-A-R Project could be
effective in the elimination of racism. The Anthoqy and Ramsey staffs
were not sure the B=-A-R Project could be effective in eliminﬁting racism.

Overall the B-A«R groups were very aware of the B-A-R plan, supportive
of desegregation, had positive feelings toward the B-A-R community members -
and believed racism could be reduced as a result of B-A-R. The school
staffs were also aware of the B-A-R plan and the B-A-R Project, but weré
less supportive of desegregation than the B-A-R participants, had less |
positive feelings toward the B-A=R community, and were more likely to
doubt tﬁt\B-A-R would be an effective deterrent to racism.

Y
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VI. Conclusions and Recommendations

The B-A-R Project has been in operation for one year\,in the Bryeant,
Anthony and Ramsey schools and community. It began in September of 1973
and is funded for. two school years by the Minneapolis Foundation which
also funded a larger study on racism. It is a community involvement
project aimed at deveioping support for school desegregation in the

community it serves, ' ‘1

Evalpetion ‘ ' {;‘ .
The B-A~R Project has been followed closely during the 1973=Th
school year, The Project attempted to (a) create a community organization
or network of. organizations to facilitate and/or support desegregation,
(2) to teach skills to interested persons and (3) to reducs racism. -

The B-A=R Project has made progress toward those goals. B-A=R groups
are f‘umctioﬁing_ and some are quite active. Desegregation is supported by
those who have become directly involved with B-A-R. The groups mainly"
ipvolved with B-A-R activities believe racism can be reduced through
the efforts of B-A-R. | | ﬁ.

The B-A~R Project was charged with developing awareness of B-A-R,
fostering positive feelings toward B-A-R, fostering positive feelings
about deségregation and the B-A=R desegregation plan, creating an expanded
community awareness and tostering positive feelings toward members of
this expanded community. Other objectives included the teaching of skills
and the reduction of racism. ’ '

The B-A=R Project was quite successful in reaching thble,objectives
.with some groups, but was only moderately successful with other groups. ‘ '
Those groups directly involved with B;A-R and designated as B-A-=R groups |
(B=A=R student groups, B-A-R Advisory Cemmittee, Workshop I and Workshop II)
largely met the objectives of the B-A-R Project. Those people who attended
a commity meeting and were designated as the community group also met
B-A=R ‘objectivés and supported B-A-R, Those groups less directly involved
in BeA=R commnity activities (school staffs) were less likely to meet

" the objectives of B-A=R. Their awareness of B-A-R was high, but support
for B~A-R, for B-A-R objectives, for school desegregation, for the B-A-R

plan and toward a sense of community were less positive or neutral.




The process objectives stated that student groups would be formed,
than an advisory committee would be formed, that workshops would be
conducted, that a community organization would be developed, and that
programs and activities would be carried out in the schools and the
commnity. ° e

These objectives were all met, though many segments were not as
successful as originally envisioned by the proposa.lr or by the coordinator.
An advisory committee was formed. »

Tt met monthly but had attendance problems from the beginning.

Some of the appointees never attended meetiﬂgs and the work of the Advisory
Cqunnittee‘ fell on the eight or ten committee members who were willin.g to
commit their time and experd the effort necessary to sponsor and coordinate
activities. '

Student groups were formed at each of the Jjunior high schools, but
with the exception of Bryant, the groups were very small and met sporadical],v
Their impact the B-A-R Project was slight. Many became workshop
participants :§d ‘'workshop trainers, but their liaison with the schools was
not as widespread as it could have been if their numbers had been greater.

Workshops were planned and conducted in the B-A-R community. Those
who attended reported a very positive experience. However, attendance was
a problem at the second workshop and the nunbers involve& fell far short
of expectation.
| The workshop participants did form teams, sponsor activities and compose
a community organization that was reflective of the community. That is
the teams were composed of students and adults, white and Black, men and
women of Bryant, Anthony and Ramsey community. Those teams were the most.
active components of the B-A-R Project and a very positive result of the
B-A-R activities. |

However, the B-A-R workshop teams did not all function equally
effectively. Some had leadership problems and some had organizational
problems. A few suffered frustrations in dealing with the schools or’the
communitj,' and had to postpone or cancel activities. The slogan and emblem
contest had to be postponed until the fall of 1974, Auditorium presentations
were postponed and in one case cancelled. The broomball event and picnic '
were successful, but not as well attended as the planners had hoped.
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Skating parties were usually fully booked, but the community meeting
was attended by fewer than 100 people. This is a small turnout in
an expended comwunity of approximetely 90,000 people. ’

The most positive aspects of the BeA-R Project were Workshop I
and the teams which resulted from wOrkshop I. The complete incorporation
of students in these teams was another positive aspect of the B~-A-R '
Project. The relatively smell numbers of participants in all B-A-R
activities was the least positive aspect of the B-A=R Project. The
original proposal presupposed an impact on 90,794 people in the Bryant, Anthony
and Ramsey community and broposed skills development for 10% or over 9,000
people in the first two years of the project.

Problems

One of the problems of the B-A-R Project seemed to be ége apathy
of the community. Apathy-may have positive and negative connotations. If
people are apathetic, it may be because they are content with the status
quo, support the desegregation plan as it is being implemented and see
no need for their involvement. If, as Mel West, Principal at Bryant,
has stated, people are "crisis oriented,” then apathy may resuit because
there is no crisis. Schools may be running smoothly; all three principals
reported one of the best opening weeks of their experience. Orientation
sessions were comprehensive and helpful, and few problems arose. Since
there seemed to be few if ;n& problems at B;yant, Anthony or Ramsey, parents
and students may not have perceived a need to be involved.

If, on the other hand, parent, community and student involvement are
essential to achieve a quality integrated school, then apathy is a negative
factor in the desegregation of Bryant, Anthony and Ramsey. Perhaps involve-
ment needs to be more actively sought by the administration and staff of the
three schools and by B-A-R persons. If community inputs into schools are
not easily achieved, as stated by the workshop participants, then these
schools need to be more open to community input and community involvement.
Bryant has had more commnity involvement and community input than Ramsey
or Anthony schools. Bryant has also had greater amounts of staff develop-
ment. These are reflected in higher support for B-A-R, for desegregation
and for the B=A=R plan at Bryant than at Anthony or Rﬁmsey Schools.

Other problems may have been an inability to recruit widely or
successfully. Perhaps more recruiters were needed or more organizations
(churches, community centers, school administrators) needed to be actively
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involved in the recruitment processes. Perhaps workshops involved a
larger commitment than most people were willing to give. People may be
so involved in oth;r activities that they find it difficult to parti-
cipate in advisory committees, social acitivities, school fﬁnctibns

or workshops. ) ‘

Recommendations B
The characteristics of apathy, low staff involvement and low community
ipvolvement lead to several recommendations for 1974-75 and the  succeeding

years. Some of the recommendations are interdependent, but the main
recommendations are the seven listed below. Some of these recommendations
are based on the data (school staff responses), but man&.are based on
observation and interviews. The recommendations are based on the evaluator's
perceptions and are meant to be suggestions for further expension of the
B=A-R Project. )

1. Continuation of the B-A-R Project in 197L-75.

2. Sponsorship of a series of mini-workshops of one day or
less instead of four day workshops.

3. Continued efforts to achieve greater community involvement
at all three schools including staff and student involvement.

L. Greater administrative inputs into the B-A=R Project.

5. Greater school staff involvement in B~A-R activities through -
mini-sessions or Tuesday released timé gessions.

6. Greater student involvement for the B-A-R Project.

7. Closer cooperation between Bryant and Anthony and between
Bryant, Anthony and Ramsey in curriculum, staff activities,
and community activities.

Recommendation 1: Contimuation of the B-A-R Project in 1974-75.
It is recommended that the B-A-R Project contimue during 1974-75.

It is already funded and staffed for 1974-75. However, from an evaluation
. viewpoint, the B=-A=R Project has made a good start, has laid groundwork

for community involvement and has coordinated support for desegregation.
On these bases it ought to be continued, supported and expanded if possible.

Recommendation 2: Sponsorship of a serieg of minisworkshops of one day or less.

It is further suggestgd that B=A-R workshops be shortened into mini-
gesgions for 197k=75. Four full days demand a commitment from participants
that few are able or willing to give. If cessions were one afternoon and )
evening of four to six hours or two three hour sessions, perhaps attendance "
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could be greatly improved. Also, school staffs could be involved in
one or two short sessions during Tuesday released time and these mini-
sessions could be very helpful in gaining staff support for B-A-R and
for desegregation.

Shorter sessions might involve less planning and fewer problems
and could be offered more times during the year--perhaps on a monthly
bagis. It is conceivable that students, parents and community could be
involved with staff on a Tuesday released time day and that others could
be involved in an evening or Saturday séssion. These sessions could
have a basic format and be repeated for various groups. It would be highly
desirable to have representatives from all three school staffs involved
together at mini-workshops. Perhaps three to six mini-sessions could be
done on Tuesdays which would incorporate some steff members from each
of the three schools, some students from each of the three schools and
some adulta from each of the three communities. It should be required
that all steff members of Bryant, Anthony or Ramsey participate in at least ~
one of the mini-sessions. Workshop participants from 1973-T4 could be
helpful in planning and helping at these workshops,

Recommendation 3: Continued efforts to achieve greater commmnity involvement
' at all three schools including staff and student involvement.
Greater community involvement at all three junior high schools with
greater staff and student involvement could be partially accomplished by
the sponsorship of mini-workshops in each of the three schools. It should
be emphasized, however, that community and student involvement should go
beyond the participation in workshops. None of the schools is devoid of

community or student involvement. 1In each case, these involvements need

to be wider and deeper. The community needs to feel they have a positive
impact on their sqpools. The schools' response to community inputs could

be facilitated. Involvement{could be an outgrowth of the mini-workshops.

It should also be reQuired that those mini-workshop sessions be offered

in each of the three schools for the purpose of engendering this involvement.

Recommendation 4: Greater administrative inputs into the B-A-R Project.

The adminiltrnto;; of Bryant, Anthony and Ramsey Schools are largely
supportive of the B-A«R Project. However, their input needs to go beyond
the support given in the past to active involvement in the future.

Administrators should be actively involved in planning the mini-sessions

~
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for staff, students and community and should participate in at least one

of the sessions also (or two if two are required for staff). Thei£ insight
and® experience could be helpful in meeting community needs. They need to
meet with the B-A~R student groups, actively recruit students for the B-A=R
groups and implement suggestions which come from student or adult groups.
This might involve the scheduling of auditorium sessions, the arrangements
of tours for adults, or the scheduling of meetings with B-A~R teams.

Recommendation 5: Greater staff involvement in B-A-R activities through
A mini-sessions or Tuesday releused time sesslons.

| Greater staff involvement in B-A-R activities could be accomplished
through the mini-workshops, if they were required. Thgse mini-workéﬁops
could be part of the requiremeht for the five Tuesdays required for Humaen
Relations Training at each of the three schools. Thevlogistics of
staggering the dates so all threebstaffs could be partially involved at
each of three or six mini-sessions could be easlly accomplished. The best
arrangement might be to have one-third of each staff invelved in each ’
session at each of two cschools. '

Staff involvement ought. to extend beyond thé'mini-workshops if possible.
Staff could become parts of teams and become inwvolved in audltOrium
presentations, B-A=R school activities, and publicity and promotion
of B-A-R activities. Somé staff members were actively involved in 1973-7&
ag staff advisors to B-A-R student groups, as workshop participants and as
team members. This involvement should include more staff members in 1974=T75.

Recommendation 6: Greater student involvement for the B-A-R Project.

Some students have been actively involved in B-A=R during 1973~Tk.
There was probably more student involvement than gtaff involvement,
However, it would be helpful if the Bryant plan could be adopted by -
Anthony and Ramsey ochools. Since many of the new students ride buses,
it is difficult for them to participate in after school meetings. Therefore,
a class period was given to B-A-R and ESAA students at Bryant. A great
many positive things reculted from this "second bour claas" at Bryant, due
in part to active leadership by a cadre of interested adults. If a similar
plan could be adopted at Anthony and Ramsey, greater support could be built
A for the B-A-R plan, for desegregation, for ctudent involvement and for
pooitive action in an expanded community.

T

. ~_\?,r




A

Recommendation 7: Closer cooperation between Bryant and Anthony and between
Bryant, Anthony and Ramsey in curriculum, staff activities

and community activities.

Closer cooperation between Bryant and Anthony and between Bryant,
Anthoriy and Ramsey is not entirely related to B-A-R. Since Bryant and
Aﬁthony are both 7th and 8th grade centers and since both are feeder
schools for Ramsey, a great deal of cooperation could be helpful. In
addition, the Bryant staff has had greater opportunity and funds for
staff development related to desegregation; Anthony bas not had these
opportunities. Anthony could profit a great deal from Bryant's experience .
and both schools could profit from sharing their insights into 7th and
8th grade education. . : s ’

Ramsey, on the other hand, should cooperate closely with both Bryant
and Anthony. Since Ramsey’'s 9th grade center is viewed by some to be
the least desiramble aspect of the desegregation plan, the staff at Ramsey
needs to work very hard to insure continuous progress to their students,

- to foster community support and to develop an awareness of Ramsey as part

of a three school junior high community. v

Summary

Within the first year of the plan, the B-A=R Project has made progress
in meeting its goals and objectives. A cadre Of people has been recruited
and treined who are active in community affairs and active in their support
of B-A-R activities. '

Within this small but dedieated group of people there are representatives
from Bryant, Anthony and Ramsey attendance areas, students from the three
schools, and minority and majority people. The B=-A<R Project effectively
met its goal of sixty people at the first workshop, but fell short of
their goal of a hundred or more at the second workshop.

The B-A-R staff met their goals of establishing a B-A-R orgu.nizntion
which consists of all the B=A-R groups and the workshop teams, of developing .
support for desegregation and of developing strategies for combatting racism.
These goals were met with a comparatively small group of people. With the
groups involved, awareness was developed, support for B-A-R was built,
support for desegregation was high and a sense of community began to develop.
The school staffs were less involved in B-A-R activities, less supportive
of BeA~R, of desegregation and of the desegregation plan. The small numbers
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of persons involved could be attributed to apathy in the B;%Q%%, Anthony ..

and Ramsey community.

Because of the difficulties encountered in sponsoring workshops
of four or more sessions, it is recommended that mini-workshops be'offered
during the 1974=75 school year (the second year of the B-A=-R Project).
;Iy was suggested that mini-workshops and other means be used to help
school staffs, students, administration and community become more involved
in B-A-R activities. It was suggested that administrative input be
increased. Some of these recommendations could be accomplished by
incorporating the mini-workshops into Tuesday released time activities.
Hopefully the community, the school staffs, students, parents and adminis-
tration could be drawn together in mini-workshop activities during Tuesday
released time. e

If the school staffs, a larger component of students, more parents
and community members and administrative leaderahiﬁ'couidrﬁé actively
involved in the B-A=R Project, this would enlarge the base of B=A=R
support. v ,

The staff of B-A-R has worked very hard to meet the B-A-R goels.
The first year's experience should be helpful in 1974-75. Some adminig-
trative assistance, more involvement by school staffs, gnd a broadening
of activities should enlarge support in 1974-75. 1In this way the objectives
might be reached with a larger group of people durihg the second year of-

B=-A=R activities. :
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Appendix I

Pre Workshop Questionnaire
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NAME AGE

ADDRESS __ ZIP




.~

( B-A-R Pro ject ’ ‘ '
Ny Minnkapolis Public Schools ‘
‘ November 16, 1973

Pre-Workshop Survey .
s ” ‘
% (&) In which of the Bryant, Anthony or Ramsey cqﬂ-unttiu do you live? (check one)
‘ . 1. Bryant ‘ : L
2. Antho — ,
3. B‘uﬁ;’) "
(5) Sex: 1. male . . ' -
R (6) To which .race ‘or ethnic group do you belong? (check one) B Lo
1, qér-ientjl -
2. Black American
3. Indian American
4. Spanish Surnamed
N 5. Other B
(;) Please check the proper category below. (chéck only one)
"By . ® 1. Student at Bryant: grade
‘ 2. Student at Anthony: grade T
. 3. Student at Ramsey: grade ‘
‘ 4. Parent of Bryant Student(s): gradé(s):
[ . 5, Parent ofi-Anthony Student(s): grade(s)
6. Parent of Ramsey Student(s): grade(s)
___ 7. Adult, no children in Bryant, Anthony or Ramsey. .
) » 8. Parent of Bryant and Ramsey Students: grades -
+ 9. Parent of Anthony and Bryant Students: grades
0. Parent of Anthony and Rmuey Students: 3rades
. o —_— . P
¢:)) o If you have children or brothers and siiters at any schooh in Minnenpolu.
including Bryant, Anthony or' Remsey, pléise: list the cchools they’ attend
and the grades they are. in below. .

- t SCHOOL - . GRADE ¢§) °




C (9-10)

(11-125

(13-18)

(19-24%

,
£ -2 -

To what organizations do you belong? (Please list adult groups, student
groups, churches, community groups, clubs, social groups, Y's, Scouts,’
P.T.A., councils, recréational groups, committees, political parties,
etc.) If you hold an office in any of th; organizations, please specify

the office held. B

Please list all community centers or agenciea businesses, or churches
that you are aware of in the Bryant, Anthony or Ramsey area.

RAMSEY

BRYANT ANTHONY

i . .

\

With which of the above agencies, centers, businesses, or churches do
you have regular contact? Please place a check mark after those with

which you are 1nvolved either actively or occasionally.

-
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chéol-Con-untey Involvement and‘PCfcepttonn

very unreceptive / [/ /| /| | [ [

-3 -
.

)

(25) How active are yon‘iﬁ school related activities?
not veryactive [ [ [ [ I | | | very active
X ‘ 1 -2 3 4 5 6 17
(26) How involved would you like to he in school affairs?
not very involved" /. / [ [ / [ | / very involved
= 1 273, 4 5 6 7,
(27) How much do you know about Bryant School?
N \
not verymuch / / /_ [/ [/ [/ | |/ a great deal
12 3 4 5 6 7
(28) How much do you know about Ramsey School?
| not verymuch / _/ / [/ [ [t | | a great deal
1 2 3 4 5 6 7
(29) How much do you know about Anthony School?
not verymuch / _/ / /| [/ _ ( [ / a great deal’
1 2 3 4 5
(30) Are the schools in your junior high district receptive to

student or community inputs?

/ very receptive

1 2 3 4 5 6 7

31) Do you feel the Bryant -Anthony-Ramsey pro ject will be a good
thing for the total community?
will not be - will be very
valuable for a valuable for
the overall the overall
community [/ [/ [ [ [ [/ [/ / community

: 1 2 3 4 5 6 7.
?) How do you feel about the quality of the schools in the Bryant

Anthony and Rgmsey area?

schools are not of
excellent qualtity / [/ [/ [/ [/ | [/

. -1 23 4 5 6 7

schools are of

/ excellent quality

RS




-4 -
(33) Will desegregation of Bryant and Anthohy and Ramsey schools lead to
a higher quality education for more young people?
Yes ‘_ - No __
Explain: K
z !
(34) Do youAthmunicate well with persons of the opposite sex?

not verywell / / [/ J [/ [/ | | very well
‘ 1 2 3 4 S5 6 7

(35) Do you communicate well with persons whose age is quite different
- from your own? (Adult - Student)

not very'vﬁll AT N very well
1 2 3 4 5 6 7

(36) Do you communicate well with persons of other races or ethnic groups?

not verywell / / [ [ [/ [/ | | ‘very well
| 1 2 3 4 5 6 7
/

-

(37) Where do you see your level of commitment in terms of community
involvement?

very uncommitted / [/ [/ [/ [/ ] 7; / very committed
1 2 3 4 5 6 7 '

o
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B-A-R Project
Minneapolis Public Schools
December 1,/}973

Workshop Experience

/

%) To what extent has this workshop fulfilled your expectation as to what,you
personally might get out of it?

has not come up has met or exceeded
tomyexpectations / [/ [/ [ [ [/ [ / my expectations
: 1 2 3 &4 5 6 7

(5) To what extent did the team you were on function as a unified group?

vas disorganized, functioned
ineffective / [/ [ [ [ [ [/ | effectively as a team
1 2 3 4 5 6 7
(6) Do you belieye you have increased your skills in working as a team

or comaunity member?

have not developed have developed new skills

any new skills / '/ [/ [/ [/ / [ / 1in team participation
1 2 3 4 5 6 7

(€D ﬁas your understanding of the B-A-R community increased?
workshop did not my understanding of the
add to my community increased

understanding / [ [/ [ [ [ [ / a great deal
1 2 3 4 5 6 7

Informational Sessiaons of Workshop

Think for & moment about the informational sessiona, practice
exercises and methods used in this workshop. All in all, how
would you rate them? (Check one box in each line.)

(8)
only restated or offered new insighte,
proved what 1 L///’“\ new ways of viewing
already knew / [/ [/ / / \) / comﬁun1Cy involvement
1 2 3 ﬂf /;,n\g,/ 7 ; ] .
v )
B
, o . \ ”
‘ ~ . £
o ‘ ) . ) Ei fj . ) -
o ' 8y ) o R - .
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(9) missed important spoke to insights,
issues or new ways of viewing
vital concerns / [/ [ [ [ [ [ [/ commnity involvement
1 2 .

s

(10) ideas, skills ideas, skills and
and methods methods are very
arenot useful / / [/ [ [/ [ [/ [/ wuseful
) 1 2 3 N S 6 7

(11) 1little practical provided real
help for my 'practical' help for

groupwork / [/ [/ [/ [ [ /, / my group work

(12) demanded no demanded much
original or original or creative

creative thinking / / / [/ |/ [/ J [/ thinking

ments were of were of great

(13) 1nCer1Q assign- SN interim assignments
little or no value / [/ / <; [/ [ I wvalue

(14) time in sessions time i{n sessions
was wasted /| / / [/ [/ [+ [ | was well used

Comments:

\
: : 00 .

%W




Workshop Cotigultents ,

0
. -~

For esch of the following questions, rate the leaders of this workshop
id' comparison with other leaders or instructors of similar workshops or
courses oY group sessions that you have attended.  (Check one section of
€dcl line for esch question.) .

(15) How clearly did the leaders prasent the ideas?
idédw wevre ideas wers

onclesr £ [/ L [/ [ [ [ /| very clear
1 %2 3 & 5 6 7

(16) How well prepsred did they sesm for each session?

véry : very well
wnprepared /_ /[ [ J [ | | | prepared
. r ¢ 3 &4 S 6 1 - .

(t7) How tolér@it weré they of opinions other than their own?

digcoursged . welcomed
differences of . differences of
opdnton [/ [ [ [ [ [ / opinion
1 2 3 4 S 6 7 T

(18) How was their sense of humor?

no apparént _ active sense
gsense of huwor / / [/ _J [ [/ [ /| of humor
1 2 -3 4 5 6 7

(19) What wis the feeling between the leaders and those in the ﬁorklhop?

no répport, ’ good rapport, i
tension and excellent

Juheady feelings/ /[ /[ [/ [/ [/ | | good will
.1 2 3 4 8% 6 717 .

Are there any other comment s you would like to make about the leaders of the work-
shop? Be spacific. e .

~




Workshop Usefulness

Check above the number in each continuum that best reflects your
responses to the following questions. ‘

[
(20) Do you think this workshop experience will be of value to you in
the future? .

not very helpful / [/ [/ [/ [ | + | extremely valuable
1 2 3 4 5 6 7

(21) Do you think others would find a workshop experience like this
valuable?

not valuable / / [/ [ / } | | extremely valuable
1 2 3 4 5 6 7

(22) What changes would you make in the workshop if a similar one were
offered again?

a great no substantial
many changes / [/ [ [ [ [ | /| changes
1 2 3 4 5 6 7

Explain:

Do you have any plans for using the knowledge you gained in this
workshop to help others?

no ‘ yes

If yes, would you share how you plan to do this?




‘/
Workshop Visitations

(23-24) Pleage li;t the places, agencies, or people you visited in connection
with this workshop.

N 9

)

(25-30) Place nuwbers 1, 2, or 3 beside the places, agencies or pe}lohs 1isted
sbave according to how important you think they would 'be for the develop-
ment. of a B-A-R community.

1 - very important
2 - somewhat important
3 - not very important

¢

(31-32) VWhat community orgintlation., services, people, stc. are you aware of now
thet you ware not sware of before the workshop experience. Circle those
above thsat were new to you. !

(33) Will your awareness of these community organizations, services, peopls,
etc. help you in the future?

will not help will help a

verymuch /  / /) | | ] | | great deal _
1, 2 3 4 5 6 7 ’

Future Plans

Would you be interested in helpiné to organize and put on a workshop {f
a eimilar workshop were given in the future?

\

no yes

88 .




School Community Involvement

Check the box that best reflects your answers to the following questions.
(34) Now that the workshop experience is over, haw involved do you expect to
T be in B-A-R connmnity affairs? ('

not very involved / / [/ [/ [/ |/ |/ | very involved
1 2 3 4 5 6 7

Q

(35) How involved would you like to be in school affairs and activities?

not.very involved / [/ [/ [ [ [ [ . / very involved
1 2 3 4 S5 6 7

b

(36) How much do you‘know about Bryant School?
f
not verymuch / / / [ / [/ | /| . a great deal ~
. 1 2 3 & S5 6 7
(37) How much do you know about Anthony School?
not verymuch /  / / [/ | /| /| | a great deal
. 1 2 3 4 5 6 7
(38) .How much do you know about Ramsey School?
not verymuch / [/ [ [/ ./ / |/ | a great deal
1 2 3 4 5 6 7
(39) Are the schools in your junior high district receptive to student or
community inputs?
Qery unreceptive / / [/ /. [/ | | | very receptive
1 2 3 4 5 6 7
(40) Do you feel the Bryant-Anthony-Ramsey pro ject will be a good thing for
the total community?
will not be will be very
valuable for the valuable for the

overall community / [ [ [ [/ [ [ 7 overall community
. 1 2 3 4 S 6 17

G




7.

(41) How do you feel about the quality of the schools in the Bryant, Anthony
and Ramsey area?

schools are pot of schools are of
excellent quality / / / [/ [ [ [ _/ e3cellent quality
‘ "1 2 3 4 5 7 d

6

(42) Do you communicate well with persons of the opposite sex?

not very well / [/ /- [ [
A

|/ ] ] very well
1 2 3 6

5 7

-] .
(43) Do you communicate well with persons whose age is quite different from
your own? (adult-student)

not verywell / / [/ [ [/ [ [/ | very well
1 2-.3 4 5 6 7

(73] Do you communicate well with persons of other races or ethnic groups?

not'verywell / _/ [/ [/ [/ [/ [ | very well
T 2 3 & 5 6 7

(45) Hnﬁ do youy fesl your -ability to. communicate with pe}nonl of the
opposite sex has changed as a result of the workshop?

improved a lot
improved some

atayed the same | .
_ got worse
j
(46) How do yqu feel your shility to commynicate with persons of ¢ different

ngp/,rdup (adult-student) has changed as a result of the workshop?

improved a Jot
impraved some . }
stayed the same

got warse
. ’
i

(47) How do you feel your gbility to communicate with persons of a different
race or ethnic group has changed ss a result of the workshop?

improved a lot
improved some
stgyed the same
got worse

~—
Nt
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Overall Assessments

Will desegregation of Bryant, Anthony and Ramsey schools lead to a
higher quality education for more young peOple?

N

no yes

Explain:

What are some 1oauea that you feel are pertinent to the success of the -
Bryant ~-Anthony-Ramsey pro ject? .

What are some projects that you would like to sce initiated to help
resolve the issues Telated to Bryant-Anthony-Ramsey community?

>
b

Do you feel that there are some skills that would help the commnity aid
in the development of the Bryant-Anthony-Ramsey community? If so, what
are they?

91




-9 -
- (48) Now that the workshop experience is over, how would you sum up the
'tpgﬂl axperience? _ -
Jnot vNery . extremely

worthwhdle / [/ [ [ [ [ | | worthwhile
, 1 2 3 & 5 6 7

What are the major factors contributing to your assessment?

Please meke any other ‘comentl you feel are pertinent about the workshop,
the experiences, the leadership, the usefulness and-the future of such
. workshops.

o
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B-A-R Workshop: Statement of Goals and Objectives
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a ‘ C . B-A-R WORKSHOP

°

: _Novembér 16 & 17
° L . . November 30.& December 1 - , .

<

STATEMENT OF WORKSHOP GOALS AND OBJECTIVES

GOAL I, Using Bryant, Anthony, and Ramsey Junior High Schools as a
point of reference; to facilitate the development, among
participants, of a sense of common purpose concurrent with
their initial emergence as a nucleus of people possessing

a unitary sense of community especially in relation to,

those desegragation/integration issues related to théir commu~
nity, : .

GENERAL OBJECTIVES:
tg A, Participants will experience and become aware of the
gerieral social and psychological makeup of the Bryant/

h

: L Anthony/ Ramsey geographical community.
B, Participants will experience and become familiar with
the geopolitical makeup of the Bryant/ Anthony/ Ramsey

AT community,
.
C, Participants will work in task - oriented teams repre-
senting, in microcosm, a variety of the cross-cultura

/¢Vc<1,y¢/ (including cross-role) groups constituting the cultur-
ally diverse aspects of the Bryant/ Anthony/ Ramsey
comrunity. : v

D, Participants will learn practice a model for analyzing
—_— and synthesizing the social, psychology and ,geopolitical
D e contrasts of the (historical) Bryant, Anthony,
and Ramsey communities,

GOAL II  To generate workshop conditions and activities which facilitate
the participant's learning, experiencing, and practicing solc-
ted skills considered vital for working successfully as a
community unit in planning and implementing strategies for
combatting racism and becoming otherwise constructively in-
volved in smoothing the transition from desegregation to
integration in their schools.

- GENERAL OBJEQTIVES:

A, Participants will experience and develop a porsonal
awareness and sensitivity of problems involved in
n;z;/" working as a team constituted cross = culturally,
o cross - generationally, cross - racially, cross -
sexually, and cross socio-economically (including
- perceived class - status differences).

. ol ,
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B.- A ~R Workshop

@
’Participants will experience and learn skills ccrmen- .
o - surale With alleviating those® problems occasicned
RS o in working as a team in cross cultural and cross role

sitvations.

"GOAL III To facilitate the participant's initial collective asscss—
ment and development of)stratepies for their ultimate
. constructive involvement in community educational involve-
N ment,

GENERAL OBJECTIVES

2 )P W A. Participants will develop and document a 1ljst of iscues
// ‘ and concerns relevant to them in their school cormunity
interaction.

Cork Jf oo o . . .
B. Participants will develop a list of initial projects

they wish to take in alleviating those issues and concerns
(see I1II-A above).

§ ent //Q/’w<x<t, C. Participants will produce an inventory of collective
: skills and resources already at their disposal to assist
them in implerenting strategies (See‘IIIB above),

i )
él__(/ Ps o I I

D, Participants will develop a tentative list of necds:
(Additional skills, resources and other agsistance)
which they deem necessary to successfully implement
the projects and/or strategios stated in III-B,




